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ABSTRACT 
 
 
Lulu Anggraeni. 2019. An Error Analysis of the Mechanics in Students‟ Paragraph 
Writing of Recount Text (A Case Study at the Eighth Grade of MTs N 2 Surakarta in 
Academic Year 2018/ 2019). Thesis.  English Language Education, Cultures and 
Languages Faculty. IAIN Surakarta. 
Advisor : Irwan Rohardiyanto, M.Hum. 
Key Words : Error analysis, mechanics of writing, paragraph writing, 
recount text 
This research studies about analysis of error on mechanics in students‟ 
paragraph writing of recount text made by the eighth grade students of MTs N 2 
Surakarta in academic year 2018/2019.The objectives of the research are to describe 
(1) what are types and the most frequently error (2) why students do dominant the 
frequently error (3) what are sources of error (4) what are the solutions to overcome 
the error on mechanics in students‟ paragraph writing of recount text made by eighth 
grade students of MTs N 2 Surakarta in academic year 2018/2019.  
The method of this study was a case study which had been carried out at 
eighth grade students of MTs N 2 Surakarta in academic year 2018/2019. The subject 
of this research was VIII A3 from Program Khusus. The data were collected from 
document analysis and interview.  
The result of this research showed that there are types of error namely 
omission (punctuation 33,91%, capitalization 23,18%, spelling 7,78%), addition 
(punctuation 0,86%, capitalization 5,02%, spelling 3,11%), misformation 
(punctuation 1,04%, spelling 22,50%), misordering (spelling 2,60%). The most 
frequently error was omission (punctuation) which reached 33,91%. The totals of 
error were 578 errors. Second, student dominant to produced omission punctuation 
because they less attention with the use of mechanics. Third, the sources of error were 
intralingual transfer, intralingual transfer, communicative strategy and content 
learning. Fourth, solutions from the teacher to overcome errors were point out the 
error, give deep explanation, new task, re-check vocabulary, serious in Kelas Sore.  
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CHAPTER I 
INTRODUCTION  
A. Background of the Study 
English is an international language used to communicate with other 
people in international area. Whether, it is to communicate with other to 
business, teaching and learning, transportation and etc. It can be spoken or 
written. Everyone who wants to communicate using written form should 
know about indicators of writing, because writing is not only writing but 
there are rules that learner must pay attention on it. According to Brown 
(2004), there are five indicators of writing that should be considered by 
the learner. Those indicators are organization, content, grammar 
vocabulary, and mechanics. Harris in Nanik (2017: 24) also stated that 
there are five criteria of good writing, they are: content, form, grammar, 
style and mechanic.  
Talk about those indicators, most of students just focus on indicator 
like grammar and vocabulary then avoid about the mechanics. Mechanics 
includes matters such as usage and spelling, as well as hyphenation and 
the use of italics. Basically, mechanics refers to a set of conventions how 
to abbreviate and when to capitalize. Mechanics in writing is very 
important, because it affects the meaning and intonation when read. 
Therefore, knowing and using the correct mechanics in the use of spelling, 
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capitalization and punctuation can create a good writing. It is very 
important for a student to know how to input mechanics correctly. In fact, 
most of students did not know about what are in the mechanics of writing. 
It is because the teacher did not give explanation more about it. As good 
teachers, all of teachers should give guidance to students in understanding 
mechanics in earlier age.  
Students often make errors in a simple sentence. The example is 
when students write down a title ‛My Vacation in Jakarta‟ as ‛My 
Vacation In Jakarta.‟. In that title students produce even two errors in a 
sentence. First, students input capital letter in preposition of in. Second, 
students put a full stop in the end of title. The other example in a simple 
sentence ‛I wrote my prose in a paper‟ as ‛I wrote my prose in a pepper‟. 
In that sentence, students produce error on spelling word paper as pepper, 
it is because the students cannot discriminate the sounds of /ei/ and /e/. 
When student produces error even just in one letter it would be change the 
meaning of the sentence.  
This case is not only done by students in school, but also students in 
university. Although, most of students‟ work is typing on computer, but 
there are some errors in their work. Some error which usually occur are 
missing to input space after comma in a sentence, for instance in sentence 
‛Based on the explanation above,there is a problem in that school‟. In that 
sentence there is no space after the comma. Another example is students 
3 
 
  
are still did some errors on input capitalization. Most of them, often input 
capital letter in a preposition, conjunction and article in the middle of title. 
For instance in a title ‛Grammatical Error Analysis In Students‟ Writing 
Of Recount Text‟. In that sentence student did errors which input capital 
letter in preposition in and of which do need to capitalize. If the 
preposition is in the beginning of the word, it is correct if student input 
capital letter. Indeed, the researcher itself is also did errors on input 
mechanics sometimes.  
Based on pre-interview with the English teacher who taught the 
eighth grade  of MTs N 2 Surakarta, Mrs. Royani, S.Pd, the other problem 
learning mechanics is the students are often type in computer or their 
gadget which could automatically capital when in first sentence or after 
full stop. There is also could automatically correct if the word is incorrect. 
This condition, made the students become less aware of the importance of 
input the correct mechanics rules. When students are asked to write in the 
form of handwriting, they will produce some errors because there is no 
help from application of their computer or gadget. The teacher also stated 
that students are find difficulties in composing paragraph writing, it is 
because they lack of vocabulary. So, most of them sometimes write down 
the word in Bahasa.  
In fact, most of students in junior high school level produce some 
error on mechanics even in simple sentences. They produce in many types 
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of error and often did same errors on one paragraph. So, in this research, 
researcher will analyze error on mechanics in student‟s paragraph writing 
of recount text by using error analysis method. Santos et al (2018: 282) 
stated that error analysis is the study or process of describing errors made 
by the second language learners.  
Through writing, student can express their knowledge and 
experience. Essay, short story, letter, and paragraph can be media to 
express their writing. As argued by Harmer (2004: 31) writing is a way to 
produce language and express ideas, feelings, and opinion. Writing is the 
most difficult skill in learning English. In making paragraph writing need 
more rules so that can be a good writing. In every school level, there is 
also different level of difficulty in writing. In junior high school level 
student who learn English as foreign language, through creative writing 
students can improve their skill in writing.  According to Oshima (2007: 
3) creative writing is kind of writing you do when you write a story, it can 
be narrative text, descriptive text or recount text in the form of paragraph.  
There are several studies using similar to this research. The first is a 
thesis by Hamid Febriyan Ghozali from IAIN Tulungagung entitled An 
Error Analysis on Mechanics of Writing Made by the Students of Fourth 
Semester of IAIN Tulungagung Academic year of 2013/2014. The 
research is descriptive quantitative. The researcher uses writing test to 
collect the data. The result of the study shows that there were 259 times of 
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omission, 467 times of addition, 121 times of misinformation, and 6 times 
of misordering. Second, a thesis by Diana Lisa Zain from IAIN Raden 
Intan Lampung entitled An Investigation of Students‟ Problem in Writing 
Recount Text at the First Semester of the Eighth Grade of SMPN 4 
Bandar Lampung in Academic Year of 2016/2017. The research is 
descriptive qualitative. The result shows that there were five aspects of 
problem faced by the students in writing recount text namely; content (4, 
10%), organization (14, 23%), vocabulary (2, 05%), language (33, 71%), 
and mechanics (45, 90%). It means that the most dominant problem I 
writing recount text is mechanics. 
Based on the lesson plan made by the English teacher in MTs N 2 
Surakarta, students asked to make a paragraph writing of recount text. 
From that task the researcher decided to analyze the errors type of the 
mechanics in paragraph writing of recount text, produced by the students. 
Those issue will be discussed in the paper entitled ”An Error Analysis of 
the Mechanics in Students’ Paragraph Writing of Recount Text ( A 
Case Study at the Eighth Grade of MTs N 2 Surakarta in Academic 
Year 2018/2019)” 
B. Problem Identification  
Based on the background of the study, the researcher identifies the 
problem as follows:  
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1. Why do students produce errors on mechanics in composing paragraph 
writing of recount text in MTs N 2 Surakarta? 
2. How does the teacher solve the problem on error in mechanics of 
students‟ paragraph writing in MTs N 2 Surakarta? 
3. What are types of error on mechanics in students‟ paragraph writing of 
recount text in MTs N 2 Surakarta? 
4. What are the dominant errors made by the students in composing 
paragraph writing in MTs N 2 Surakarta? 
5. What are the sources of error cause student produced the error on 
mechanics in paragraph writing of recount text in MTs N 2 Surakarta? 
6. How does the teacher avoid the errors on mechanics in students‟ 
paragraph writing of recount text in MTs N 2 Surakarta? 
C. Limitation of the Problem 
There are many errors in writing that can be analyzed such as: 
grammatical errors which can classified into morphological and syntactic 
errors, error analysis of word order used in writing, mechanics‟ error in 
writing, error analysis of the sentence structure of writing, and etc. To 
limit the study, the researcher only investigates the errors of the mechanics 
of writing. the researcher choose it because mechanics of writing often 
underestimated by the student, so researcher assumes that there are some 
errors produced by the students in mechanics of writing. The researcher 
chooses recount text because when the researcher did pre observation, the 
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teacher was going to explained about recount text. Besides, making 
paragraph of recount text also has the difficulty, because it needs to use 
verb 2 which students have not mastered yet. 
D. Problem Statement  
From the background of the study stated, the researcher formulates 
some problem as follows: 
1. What types of errors and the dominant error on mechanics in 
paragraph writing of recount text at the eighth grade of MTs N 2 
Surakarta in academic year 2018/2019? 
2. Why do the students produce dominant error on mechanics in 
paragraph writing of recount text at the eighth grade of MTs N 2 
Surakarta in academic year 2018/2019? 
3. What are the sources of error on mechanics in paragraph writing of 
recount text at the eighth grade of MTs N 2 Surakarta in academic year 
2018/2019? 
4. What are the solutions to overcome the error on mechanics in 
paragraph writing of recount text at the eighth grade of MTs N 2 
Surakarta in academic year 2018/2019? 
 
E. Objective of the Study  
Based on the problem formulation, the objectives of the study are 
presented below: 
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1. To describe types of errors and the dominant error on mechanic in‟ 
paragraph writing of recount text at the eighth grade of MTs N 2 
Surakarta in academic year 2018/2019. 
2. To describe the reasons of students produce dominant error on 
mechanics in paragraph writing of recount text at the eighth grade of 
MTs N 2 Surakarta in academic year 2018/2019. 
3. To describe the sources of error on mechanics in  paragraph writing of 
recount text at the eighth grade of MTs N 2 Surakarta in academic year 
2018/2019. 
4. To describe the solutions to overcome the error on mechanics in 
paragraph writing of recount text at the eighth grade of MTs N 2 
Surakarta in academic year 2018/2019. 
 
F. Benefits of the Study  
The result of this study is expected the benefits as follows:  
1. Theoretical Benefit 
a. The result of the study is wished as the references for who want to 
conduct the similar topic of their research in analyze the error type 
in writing especially in mechanics rule. 
b. The result of the study is expected the benefit for the teacher so 
that the teacher is able to teach material better.  
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2. Practical Benefit  
a. For the Teacher 
The result of this study is wished for information in teaching 
writing, especially in teaching mechanics of writing. In the end the 
teacher can teach the material appropriately and can teach the kind 
of writing.  
b. For the Students 
The researcher is expected that the student can be aware about 
the important of mechanics in writing paragraph so that the 
students can decrease of producing mistakes. In the end the 
sentences of students can be understood well by the teacher.  
c. For the Researcher 
The result of this study is expected as a reference for the other 
researcher to solve the same problem of learning writing, because 
in writing paragraph needs more components to produce a good 
written form paragraph.  
 
G. Definition of Key Terms 
To clarify terms used in this study, the researcher stated important 
terms as follow:  
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1. Error Analysis 
According to Brown (2001: 77) Error analysis is a fact that 
learners do make errors and the errors can be observed, analyzed and 
classified to reveal something within the learners. 
2. Mechanics of Writing 
Biss et al in Febriyan (2014: 23) stated that the mechanics of 
writing include rules of capitalization and punctuation.  
 
3. Paragraph Writing 
Paragraph writing includes a topic sentence, supporting sentences, 
details, logical order, logical connectors, a concluding sentence, unity 
and coherence (O‟ Daniel and Paiva  in Khansir, 2014: 14) 
4. Recount text 
Knapp and Watkins (2005: 223) stated that recounts are the 
simplest text type in genre of narrating. Recounts are sequential text 
that does little more than sequencing a series of events. 
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CHAPTER II  
REVIEW ON RELATED THEORIES 
 
A. Theoretical Description 
1. The  Notion of Error  
a. Definition of Error  
As English Foreign Language students, most of students in 
Indonesia often making error in every step on learn English. Karim et 
al (2018: 123) says that error occur naturally in the process of 
language learning. It is because there are some different rules in their 
first language and their second language. James in Naharoh (2017: 96) 
stated that error is wrong forms that pupil could not correct event if 
their wrongness were to be pointed out. Ellis in Febryan (2014: 11) 
states that errors reflected gaps in a learners‟ knowledge; they 
occurred because the learner did not know what was correct. 
Furthermore, Corder (1981: 258) pointed out that errors are describe 
by the application of linguistic theory to the data of erroneous 
produced by a learner or a group of learners.  
Based on the explanation of error from some experts, it can 
concluded that an error is a deviation made by second language learner 
that occur naturally because the learner did not know what was 
correct.  
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b. The Distinction Between Error and Mistake 
In analyzing learner language, it is very important to know the 
distinctions between errors and mistakes. A mistake refers to a 
performance error that is either a random guess or a “slip”, in that is a 
failure to utilize a known system correctly (Brown, 2000: 217). 
Meanwhile, James in Brown (2000: 217) stated that an error cannot be 
self-corrected, while mistakes can be self-corrected if the deviation is 
pointed out the speaker.  
Similarly, Ellis (1997: 17) also gives opinion about distinction 
between error and mistake. Errors reflected gaps in a learners‟ 
knowledge; they occurred because the learner did not know what was 
correct. Mistakes reflected the occasional lapses in performance, they 
occurred because, in a particular instance, the learner was unable to 
perform what she or he knew. In addition, it clear that error and 
mistake absolutely are different. 
c. Source of Error 
According to Brown (2000: 224), the learner‟s errors arise from 
several possible general sources, namely Interlingual Transfer, 
Intralingual Transfer, Content of Learning, and communicative 
Strategies. Those sources can be explained as follows:  
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1) Interlingual Transfer 
According to Richards in Pukhet (2015: 99), he defined 
interlingual errors as the errors caused by the interference of the 
native language. These errors are the results of the learners‟ 
application of the native language in their spoken or written 
performances of the target language. Meanwhile, Brown 
(2000:224) stated that interlingual transfer is a negative effect from 
mother tongue or the first language. Before the system of the 
second language is familiar, the native speaker is the only previous 
linguistic system upon which the learner can draw. 
2) Intralingual Transfer 
Kaweera (2013:13) points out intralingual errors, therefore, are 
irrelevant to the native language interference, but led by the target 
language itself. In language learning process, these errors normally 
occur when the learners have acquired insufficient knowledge.  
However, according to Brown (2000: 225) intralingual transfer 
(within the target language itself) is a major factor in second 
language learning. Richards in Brown (2000: 225) divided typical 
of English intralingual error in the use of articles; Omission of 
THE, THE used instead of Ø, A used instead of THE, A instead of 
Ø, and Omission of A.  
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3) Content of Learning 
Students often make errors because a misleading explanation 
from the teacher, faulty presentation a structure or word in a text 
book, or even because of a pattern that was rotely memorized in a 
drill but improperly contextualized. 
4) Communicative Strategies 
Learners obviously use production strategies in order to 
enhance getting their message across, but at time these technique 
can themselves become source of error.  
It can be concluded that there are some factors that can cause 
error in the process of learning namely interlingual transfer, 
intralingual transfer, content learning, and communicative 
strategies.  
d. Types of Error 
Dulay et al (1982: 146) defined type of errors into four 
descriptive of errors. Those are linguistic category, surface strategy 
taxonomy, comparative taxonomy and communicative effect 
taxonomy. Those types can explain as follows:  
1) Error Types Based on Linguistic Category 
These linguistic category taxonomies classify errors according 
to either or both the language component or the particular 
linguistic constituent the error effect. Language components 
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include the phonology (pronunciation), Syntax and morphology 
(grammar), semantics and lexicon (meaning and vocabulary), and 
discourse (style). Constituents include the elements that comprise 
each language component.  
2) Surface Strategy Taxonomy  
Learner may omit necessary any morphemes or items, add 
unnecessary ones, misform items, or may misorder them. Hence, 
Dulay et al (1982) classifies the surface strategy structure into four 
types. Those are Omission, Addition, Misformation, and Misorder. 
Those all types can explain as follows:  
a) Omission 
Omissions errors are characterized by the absence of an 
item that must appear in well formed utterance. Content 
morphemes carry the bulk of the referential meaning of a 
sentence: Nouns, verbs, adjectives, adverbs. Compared with 
grammatical morphemes, content word is more frequently omit 
by the language learner. This is seen from the example below:  
(1) Mary is the president of the new company. 
In this sentence, Mary, president, new and company are the 
content morphemes. While, is, the, of, and the are 
grammatical morphemes.  
(2) Marry the president of the new company  
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In this sentence omit the word ‟is” or omission of 
grammatical morpheme which is ‟is”.  
(3) Marry is the president of the new. 
In this sentence omit the word ‟company” or omission of 
content morpheme ‟company” 
Table 2.1  
A Simple Linguistic Category Taxonomy 
No Linguistic Category and 
Error Type 
Example of 
Learner error 
Explanation 
1. Morphology 
a. Indefinite article 
incorrect. 
b. Possessive case incorrect 
c. Third person singular 
verb incorrect.   
d. Simple past tense 
incorrect.  
e. Past participle incorrect. 
 
 
 
-A ant. 
 
-The man feet 
-The bird help 
man. 
-He putted the 
cookie there. 
- He was call. 
 
 
 
-a used for an 
before vowels  
-Omission of 
„s. 
-Failure to 
attach „s. 
-Regularization 
by adding –ed. 
- Omission of –
ed. 
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No Linguistic Category and 
Error Type 
Example of 
Learner error 
Explanation 
f. Comparative adjective 
/adverb incorrect. 
- He got up 
more higher. 
(4)  
-Use of more + 
er. 
 
2. Syntax 
a.Noun Phrase 
 
 
b. Verb Phrase     
 
 
c.Verb-and-verb 
construction.  
 
 
d. Word Order   
 
 
 
 
 
-He put it in the 
his room. 
 
-He is in water  
 
 
-I go play 
 
 
 
-The bird 
(object) he was 
gonna shoot it. 
- He not play 
anymore 
 
-Use of 
possessive with 
the article. 
-Omission of to 
be 
 
-Omission of to 
be in identical 
subject 
construction. 
-Repetition of 
the object.  
 
-Formation of 
no or not 
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No Linguistic Category and 
Error Type 
Example of 
Learner error 
Explanation 
e. Some  
Transformations 
 
 
 
 
 
 
 
without the 
auxiliary do. 
 
 
 
b) Addition  
Addition errors are the presence of an item which must 
not appear in a well-formed utterance. There are three types of 
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additions error, those are double marking, regularization, and 
simple addition. Those types can explain as follows: 
(1) Double marking 
  Many addition errors are more accurately described as 
the failure to delete certain items which are required in 
some linguistic construction, but not in others. Double 
marking is two items marked for the same feature. Learners 
who have acquired the tensed from for both auxiliary and 
verb often place the marker both, as in: 
- He doesn‟t knows my name 
- We didn‟t went there 
Which the correct one is 
- He doesn‟t know my name 
- We didn‟t go there 
(2) Regularization 
Regularization errors that fall under the addition 
categories are those in which a marker that is typically 
added to a linguistic item is erroneously added to 
exceptional items of the given class that do not take a 
marker. It means that regularization error occurs when 
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learners add morpheme to the exceptional words, for 
example:   
  Table 2.2 
Example of Regularization Errors 
No. Regularization Errors Correction  
1. Sheeps Sheep 
2. Putted Put 
3. Deers Deer 
4. Hitted Hit 
5. Beated Beat 
 
(3) Simple Addition 
 No particular features characterize simple additions 
other than those that characterize all addition errors the use of 
an item which should not appear in a well formed utterance.  
  Table 2.3 
 Simple addition Errors 
Linguistic Item added Example 
3
rd
 person singular –s The fishes doesn‟t live in the 
water.  
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Past tense (irregular) The train is gonna broke it. 
Article a a this 
Preposition  in over there 
 
c) Misinformation 
Misinformation errors are characterized by the use of the wrong 
form of the morpheme or structure. In misinformation errors the 
learner supplies something, although it is incorrect. For example: 
The dog eated the chicken 
 In misinformation, there are three types of it, namely; 
regularization errors, archi-forms, and alternating forms. Those 
can explain as follows: 
(1) Regularization errors 
Regularization errors that fall under the misinformation 
category are those in which a regular marker is used in place 
of an irregular one, as in runned for ran or gooses for geese.  
(2) Archi-forms 
The selection of one member of a class of forms to 
represent others in the class is a common characteristic of all 
stages of second language acquisition. For example  
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- Give me that 
- Me hungry 
- That dog 
- That dogs 
(3) Alternating forms 
 As a learner‟s vocabulary and grammar grow, the use 
of archi-forms often gives way to apparently fairly free 
alternation of a class with each other. For instance:  
- Those dog 
- I seen her yesterday 
 d) Misordering  
Misordering errors are characterized by the incorrect placement 
of a morpheme or group of morphemes in an utterance. For 
instance:  
- He is all the time late  
- What Daddy is doing? 
- I don‟t know what is that. 
The correct utterances are: 
- He is late all the time 
- What is Daddy doing? 
- 
23 
 
  
3) Comparative Taxonomy 
The classification of errors in comparative taxonomy is based 
on comparisons between the structure of L2 errors and certain 
other types of constructions. These comparisons have yielded the 
two major errors categories in this taxonomy: developmental errors 
and interlingual errors. Two other categories that have been used in 
comparative analysis taxonomies are derived from the first two: 
ambiguous errors, which are classifiable as either developmental or 
interlingual; and of course, the grab bag category, other, which are 
neither.  
a) Developmental Errors 
Developmental errors are errors similar to those made by 
children learning that target language as their first language, 
take for example: 
-  Dog eat it 
b) Interlingual Errors 
Interlingual errors are similar in structure to a 
semantically equivalent phrase or sentence in the learner‟s 
native language. Interlingual errors simply refer to L2 errors 
that reflect native language structure, regardless of the internal 
processes or external conditions that spawned them. 
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For instance the word order of Spanish adjectival 
phrase (e.g. el hombre flaco) which converted in English 
to be:  
- The man skinny 
c) Ambiguous Errors  
Ambiguous errors are those that could be classified equally 
well as developmental or interlingual. That is because these 
errors reflect the learner‟s native language structure, and at the 
same time, they are found in the speech of children acquiring a 
first language. For example, in the utterance:  
- I have no car 
d) Other Errors  
Few taxonomies are complete without a grab bag for items 
that don‟t fit into any other category. For instance, in the 
utterance;  
- She do hungry 
4) Communicative Effect Taxonomies 
The communicative effect classification deals with errors 
from the perspective of their effect on the listener or reader. It is 
focuses on distinguishing between errors that seem to cause 
miscommunication and those that don‟t. Errors that effect the 
overall organization of the sentence hinder successful 
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communication, while errors that affect a single element of the 
sentence usually do not hinder communication.   
Based on the explanation above, the researcher uses type of surface 
taxonomy strategies which consist of omission, addition, 
misinformation, and misordering.  
e. Error Analysis 
Santos et al (2018: 282) points out that error analysis is the study 
or process of describing errors made by the second language learners. 
The errors make errors and the errors can be analyzed and classified to 
reveal something of the system operating within the leaner led to the 
study of learners called error analysis. Meanwhile, Crystal (1985: 112) 
states that error analysis is a technique for identifying, classifying, and 
systematically interpreting the unacceptable forms produced by 
someone learning a foreign language, using any of the principles and 
procedures provided by linguistics.  
In addition, according to Brown (2000: 216) error analysis stands 
for two major purposes, first, provides data from which interference 
about the nature of language learning process can be made. Second, 
indicated to teacher and curriculum developers, which part of the 
target language students have the most difficulty producing correctly 
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and which error types detract most from learners‟ ability to 
communicate effectively.  
In conclusion, error analysis is a study or process of describing 
error made by second language learner through identifying and 
classifying the error.  
2. Technique to Solve Problem 
According to Polya (1957: 110) there are four steps about how to 
solve the problem: 
a. Understanding the problem 
The first step of solving problem was understood the problem itself. 
What is the unknown, what are the data, is the condition sufficient to 
determine the unknown. In this step, the teacher must understand the 
problem from the students. For example in making paragraph writing, 
students find difficulties in composing the paragraphs, the teacher should 
know why the students find it. It was the first step when the teacher wants 
to give solutions to overcome the problem.  
b. Devising a plan  
The second step is devising a plan. It means that someone who want 
do this step should find the connection between the data and the 
unknown. It may be obligated to consider auxiliary problems if an 
immediate connection cannot be found. That should obtain eventually a 
plan of the solutions. It means that as a teacher who known the problem 
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should has a plan to overcome the problem. For example, the students 
have problem in composing paragraph writing because lack of 
vocabulary, so the teacher should devise a plan to give some treatments 
to the students to memorize at least 5 words in a day. It will make the 
students memorized some vocabularies.  
c. Carrying out the plan  
Carrying out the plan of the solution by checked each step. Is the 
plan clearly enough? or is the plan in the correct step?. It means that if 
the arrangement of the plan done, next it should check it again so that the 
plan is well organized.  
d. Examine the solution obtained 
The fourth step is examining the solution. It should be checked the 
result of the plan of the solution. Is the solution can give positive effects? 
Can the solution overcome the problem itself?. For example, when 
students given the solution for the problem of the lack of vocabulary, in 
the end students can composing better paragraph writing, so the solutions 
was appropriate.  
 In short, in the process of solving problem there are steps which can 
do. It consists of understanding the problem, devising a plan, carrying out 
the solution and examining the solution.  
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3. Indicators of Writing 
In making a good writing there are some indicators that have to be 
known by the writer. According to Brown (2000: 356), there are six 
categories that are often the basis for the evaluation of the students 
writing. Those are Content, Organization, Discourse, Syntax, 
Vocabulary, and Mechanics. Meanwhile, Jacobs in Weigle (2002: 114) 
mentions that there are five aspects of writing namely, Content, 
Organization, Vocabulary, Language Use, and Mechanics. In addition, 
according to Hegarty (2000: 5) writing involves remembering the 
sequences of sounds, the shape of letter, vocabulary, grammatical 
structures, and punctuation.  
Based on some theories from the expert above, the researcher 
concludes that indicators of writing consist of grammar, vocabulary, 
content, organization, and mechanics. 
a. Grammar 
Purpura (2004: 6) argues that grammar is defined as a systematic 
way of accounting for a predicting a speaker‟s knowledge of the 
language. It is done by a set of principles that can be used to construct 
all well formed sentences in the language.  Meanwhile, Huddleston 
and Pullum (2005: 1) state that grammar deals with the sentences‟ 
form and the smaller units, such as clauses, phrases, and words. 
Compare with the pronunciation and the words‟ stock, grammar of the 
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Standard English is much more stable and uniform; there is 
remarkably little dispute about what is grammatical (in compliance 
with the rules of grammar) and what is not.   
Based on explanation from some expert, it concluded that 
grammar is the smaller units of sentence form which has important 
part in successful in language learning. Grammar includes clauses, 
phrases and words.  
b. Vocabulary 
Learning vocabulary is one of important way in language 
learning. By mastering it, learner can express their idea, feeling and 
opinion clearly. Four skills of English which consist of writing, 
reading, speaking and listening are affected by vocabulary, so that 
vocabulary become the important component in learning English. 
Vocabulary itself according to Coxhead (2006: 1) vocabulary is a 
central part of language. The more words students know well and can 
use, the more meaning they can communicate in a wide variety of 
circumstances. Hence, Hiebert and Kamil (2005: 3) stated that 
vocabulary is the knowledge of meanings words.  
In short, vocabulary is the most important one in learning English, 
if the learner can master it, they will easier in mastering four of 
English skills.  
c. Content 
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According to Jacob et al (1981: 90) content refers to substance of 
writing, the experience of the main idea (unity). It is identified by 
seeing the topic sentence. The topic sentence should express the main 
idea and reflect the entire paragraph. Furthermore, Brown (2000: 357) 
states that content includes thesis statement, related ideas, 
development of ideas through personal experience, illustration, facts, 
opinion, use of description, cause/effect, comparison/contrast, and 
consistent focus. 
d. Organization 
Jacob et al (1981:90) stated that organization refers to the 
logical organization of content (coherence). It is related to the ideas 
that stick together so that ideas run smoothly within paragraph. In 
addition Brown (2000: 357) argues that organizations include 
effectiveness of introduction, logical sequence of ideas, conclusion, 
and appropriate length.   
e. Mechanics 
Jacob et al (1981:90) argue that mechanics refer to the use of 
graphic conventional of the language. It is identified by seeing the 
usage of spelling, punctuation, and capitalization within the paragraph. 
While, Brown (2000:358) pointed out that mechanics include spelling, 
punctuation, citation of references, and neatness and appearance.   
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Based on explanation above, it can conclude that there are five 
indicators of writing that writer should pay attention on, namely 
grammar, vocabulary, content, organization, and mechanics. All of 
those indicators have important position in writing. In this research, 
the researcher want to analyze more about one of indicators of writing 
that is mechanics. Researcher chooses mechanics because it has one of 
important rule in writing that often underestimated by the learner. For 
instance, the learners are often missing to input capital letter in the 
first letter of the sentence. It is one of the problem or error that student 
made. 
 
4. Mechanics of Writing 
In the process of improving writing skill of the students, there are so 
many way to do, one of them is mastering the mechanics of writing. It 
can make the sentence more clear and will be clarity meaning of the 
student purpose. Altakhaineh et al (2018: 4) in his journal points out that 
knowledge of the mechanics of writing helps EFL learners produce a 
well-written essay that reads more smoothly. Sun (2003: 1) argues that 
mechanics of writing specifies the established conventions for words that 
one uses in his/her documentation. These conventions include 
capitalization, contractions, gerunds, participles, numbers, numerals, 
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pronouns, technical abbreviation, antonyms, units of measurement and 
punctuation mark. 
 Furthermore, Mandell and Mandel in Naeem(2007: 51)  simply 
stated that mechanics of writing covers many points the most important 
of which are capitalization and punctuation usages. Meanwhile, Fowler et 
al (2007: 368) mechanics consists of capitals, underlining or italics, 
abbreviations, and numbers. However, Harmer (2004: 44) stated that 
writing, like any other skill, has its „mechanical‟ components. These 
include handwriting, spelling, punctuation, and the construction of well-
formed sentences, paragraph, and texts. In addition he also states 
although a lot of writing is typed on computer keyboards, handwriting is 
still necessary and widespread. 
 That is why in making paragraph writing students should know 
what are in mechanics. Concluding the explanation from some expert 
above, researchers will use these types of mechanics, those are: 
a. Punctuation  
According to Harmer (2004: 49) many people judge the quality 
of what is written not just on the content, the language, and the 
writers‟ handwriting but also on their use of Punctuation. Punctuation 
become a crucial one in handwriting because by putting commas, full 
stop, quotation mark and etc, will make the writing is more easily to 
be understand. It is supported by Jackson (2005: 116) who argue that 
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the purpose of punctuation is to enable your reader to interpret 
unambiguously the structure, and therefore the meaning of your 
writing.  
 Fowler et al (2007: 331) mentioned there are kinds of 
punctuations, namely end punctuation (periods, question mark, and 
exclamation points), the comma, the semicolon, quotation mark, and 
other punctuation marks. Meanwhile, Harmer (2004: 148) describe 
kinds of punctuation into twelve, those are: 
a) Question mark (?), signals that question is asked 
b) Exclamation mark (!), signals surprise, amazement, or strong 
emotion. 
c) Full stop or period (.), marks boundaries between two thoughts or 
ideas  
d) Comma (,), separates clauses and marks a „breathing space‟ 
between ideas. 
e) Colon (:), signals that something like a list, extra information, or a 
name is on the way.  
f) Semi Colon (;), indicates that the main thrust of a sentence 
continues, but is temporarily halted. 
g) Hyphen (-), joins two or more words together in a user-friendly 
way. It used in: 
- Two-word adjectives where the second part ends in –ed or –ing. 
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- Two-words adjectives which describe a connection „between‟ 
the two elements. 
- Multi- words adjectives. 
- Nouns, verbs, and adjectives (sometimes) to separate prefixes 
from word roots.  
- In certain words that conventionally have a hyphen.   
h) Inverted commas or quotation marks (‛ ‟) (‟ ”), enclose quotations 
of direct speech. Other punctuation marks that are part of the direct 
speech come before the close of the inverted commas. Some 
people use double inverted commas ( ”), and some single ( ‛). 
Having the two allows writers to use quotes within a quote.  
i) Brackets ( ), enclose extra information that is not absolutely 
necessary and which may seem outside the main thrust of the 
sentence.  
j) Dush ( _), separates an idea from the rest of the sentence, in 
similar way to bracket.  
k) Apostrophe ( ‟), signals a contracted form of a verb and indicates 
possession-note its use after s and x where s is not often used.  
l) Capital letters (A, B, C), used for proper name, the first person 
pronoun, the beginning of sentences, and important roles. 
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b. Capitalization 
Even capitalization is mentioned on punctuation, but it is 
also need explanation more, because as stated by Fowler et al 
(2007: 368) capitalization within sentences and in acronyms, can 
be a challenge for all writers. These following lists are when 
capitalization used according to Flower et al (2007: 368): 
1) Capitalize the first word of every sentence. 
2) Capitalize most word in titles and subtitles of words. 
3) Capitalize most titles of persons only when they precede 
proper names. 
4) Avoid common misuses of capital letter. 
While according to Learning Express (2006: 1) these 
following lists are what to capitalize:  
1) The first word every sentence, e.g. Yes, we do carry the 
matching bed skirt. 
2) The first word of a quoted sentence (not just a quoted phrase), 
e.g. And with great flourish, he sang “O beautiful for gracious 
skies, for amber waves of grain!” 
3) The specific name of a person (and his/her title), a place, or a 
thing (otherwise known as proper nouns). 
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4) The abbreviation for proper nouns. Government agencies are 
probably the most frequently abbreviated, e.g. CIA 
5) Adjectives (descriptive words) derived from proper noun, e.g. 
America 
6) The pronoun I 
7) The most important words in a title, e.g. Last March, I endured 
a twenty-hour public reading of A Table of Two Cities. 
 
c. Spelling  
English spelling is also become an important thing when used 
in hand writing. It can make a clearly sentence when the spelling is 
correct. Spelling can categorized into a difficult level in writing, as 
stated by Harmer (2004:46) many people say that English spelling 
is irregular and therefore difficult, and they make a feature of the 
lack of spelling-sound correspondence which, although not unique, 
is a featured of English. 
These following lists are some spelling rules according to 
Murray and Anna (2000: 2):  
1) і,before e except after c 
 Write і,before e, example : believe, piece, priest 
 Except after c, example: receive, deceive, receipt 
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2) Drop the final silent e 
This rule concerns words that end in a silent e, such as make and 
argue. When a suffix is added to a word ending in a silent e, 
drop the e if the suffix begins with a vowel, for instance: 
Serve + ile  Servile 
Page + ing  Paging 
Educate + ing  Educating 
Exeptions: 
Argue + ment  Argument 
True + ly  Truly  
Due + ly  Duly  
3) Changing y to i 
This rule applies when you add a suffix to word that ends 
in y. change y to і,before a suffix when the y is preceded by a 
consonant. For examples: 
 Flabby + est  Flabbiest 
 Lazy + er  Lazier 
 Exceptions: 
 If the suffix itself begins with an I,as in ”ing” or “-
ine”, then do not change the y to I,before adding the suffix. For 
example: 
Fry + -ing  Frying  
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Marry + ing  Marrying 
4) Doubling the final consonant 
The rule for doubling a final consonant has three parts: 
a) A final consonant may only be doubled before a suffix 
beginning with a vowel, e.g., -ed and –ing.  
b) The final consonant must be preceded by a single vowel 
c) The base word must either be only one syllable, sit, stop, spit 
or it must have an accent on the final syllable when the suffix 
has been added, beginning, occurrence, but not reference, or 
development.  
 Example for double the consonant: 
 Mop + -ing  Mopping 
Begin + -ing  Beginning  
Exceptions for double the consonant: 
Jump + -ed  Jumped 
Develop + -ing Developing  
It can conclude that mechanics of writing is needed to produce a 
well-written paragraph that read more smoothly and clearly. It consists of 
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when the letter needed to capitalize, rules of punctuation and how to spell 
in correct.   
5. Paragraph Writing 
a) Definition of Writing 
Writing is one of skill of English language that to be mastered 
by English learners since they are in elementary school even a simple 
word until in university. Nunan (2003: 88) argues that writing is the 
process of thinking to invent ideas, thinking about how to express 
those ideas into good writing, and arranging the ideas into statements 
and paragraph clearly. It can also develop the writer‟s imaginative and 
critical thinking abilities in order to be able to write effectively and 
creatively.  
Meanwhile, Bello in Naeem (2007: 17) points out that writing is 
a continuing process of discovering how to find the most effective 
language for communicating one‟s thoughts and feelings. It can be 
challenging, weather writing in one‟s native language or in second 
language. In addition according to Harmer (2007: 13) writing involves 
planning what we are going to write. First, drafting it. Then reviewing 
and editing that we have written and producing a final version.  
From the explanation, it can conclude that writing is the process 
of expressing people idea, feeling, and opinion in the form of written 
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text. Writing is one of English skill which considered as the most 
difficult skill.  
b) Definition of Paragraph Writing  
Paragraph can be organization of most English writing. A 
paragraph consists of several sentences. Siahaan (2008:5) states that a 
paragraph is a piece of written text. It is contains several sentences. 
There are three parts of it. The first part of paragraph is called 
beginning. The second part is called body and the third is called 
ending. Therefore Lorch(1984) says that a paragraph is the smallest 
unit of writing that can effectively present an argument and the proof 
of argument. The paragraph is made up of a topic sentence and a 
number of support sentences.  
It can be conclude that a paragraph is a group of sentences that 
consists of three part namely beginning, body and ending. In the form 
of paragraph, it will begin by the topic sentence that states the main 
idea of paragraph and tells about the topic.  
Oshima (2007:38) states that a paragraph has three major of 
structural parts, namely: 
1) The topic sentence 
Topic sentence tells what topic the paragraph is going to discuss. 
2) Supporting sentences  
Supporting sentences give details about the topic.  
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3) The concluding sentence  
A concluding sentence summarizes the main points or restates the 
topic sentence in different word.  
Meanwhile, as argue by Crème and Lea (2003) writing consists of 
words which are put together in particular pattern to make sentence and 
so on. It concludes that writing is a process of arranging words into 
sentences, and sentences into paragraph and paragraph into a good text. 
In addition Harmer (2001: 3) states that writing should be done with 
understanding from the past in order to inform and express what 
happened. It should be well-organized in order to be understandable for 
readers.  
From the explanation above we can concludes that paragraph 
writing is an organization of English writing by a group of sentence 
consists of words which have a topic sentence that states main idea of 
paragraph writing and tells about the topic of paragraph writing. 
c) Purposes of Writing 
 In written English language, every genres of writing has 
different purpose and it is different each other. Miller (2006) 
describes the purpose of writing into some points. Those are will 
describes as follows: 
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1) To understand experiences in which the meaning is to find the 
truth that is conviently come across the writer‟s mind. This 
purpose often leads to create a new perception.  
2) To report information which refer to giving or providing 
information to readers. This arranged in pattern in order to make it 
sense.  
3) To explain information means that the writer analyzes or classifies 
information, examines causes and consequences and defines 
concept by distinguishing from others.  
4) To evaluate something by determining benefit, important and 
worth. The writer should be able to determine the quality of what 
he judges, and to make sure that the writer is credential to the 
subject.  
5) To analyzes the images and text in order to increase reader‟ 
understanding about the subject.  
6) To persuade, inspire, and amuse others. This purpose relates to 
how the writer influences readers through writing. 
 In short, there are many genres of writing and has differences 
in the purpose of it. Some of the purpose of writing is to persuade, 
to evaluate, to explain, to report and to understand more about the 
form of writing.  
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d) Types of Writing 
There are types of writings in English, these following types are 
several types of them which taught at eighth grade of junior high 
school based on syllabus: 
(1) Narrative  
Narrative: is telling a story in the past with sequences of 
events. It tells the story of an event which usually follow in 
chronological order which the writer will take the reader from the 
beginning until the end of the story.  
Narrative has five generic structures according to Siahaan 
(2008:73), those are: 
(a) Orientation: Set the scene an introduced the participants.  
(b) Evaluation: a stepping back evaluate the plight 
(c) Complication: A crisis arises. 
(d) Resolution: The crisis is resolved, for better or worse. 
(e) Reorientation: Optional. 
Example of Narrative 
Smartest Parrot 
Once upon time, a man had a wonderful parrot. There was no 
other parrot like it. The parrot could say every word, except one 
word. The parrot would not say the name of the place where it was 
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born. The name of the place was Catano. The man felt excited 
having the smartest parrot but he could not understand why the 
parrot would not say Catano. The man tried to teach the bird to say 
Catano however the bird kept not saying the word. 
At the first, the man was very nice to the bird but then he got 
very angry. “You stupid bird!” pointed the man to the parrot. 
“Why can‟t you say the word? Say Catano! Or I will kill you” the 
man said angrily. Although he tried hard to teach, the parrot would 
not say it. Then the man got so angry and shouted to the bird over 
and over; “Say Catano or I‟ll kill you”. The bird kept not to say the 
word of Catano. One day,  after he had been trying so many times 
to make the bird say Catano, the man really got very angry. He 
could not bear it. He picked the parrot and threw it into the chicken 
house. There were four old chickens for next dinner “You are as 
stupid as the chickens. Just stay with them” Said the man angrily. 
Then he continued to humble; “You know, I will cut the chicken 
for my meal. Next it will be your turn, I will eat you too, stupid 
parrot”. After that he left the chicken house. 
The next day, the man came back to the chicken house. He 
opened the door and was very surprised. He could not believe what 
he saw at the chicken house. There were three death chickens on 
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the floor. At the moment, the parrot was standing proudly and 
screaming at the last old chicken; “Say Catano or I‟ll hit you”. 
(Learning self, https://freeenglishcourse.info/example-of-narrative-
text-the-smartest-parot/)  
(2) Descriptive  
Siahaan (2007:109) stated that descriptive uses the five 
senses to point a picture for the reader. This incorporates imagery 
and specific details. Meanwhile, according to Hammond 
(1992:128) descriptive text is the text which describes particular 
thing, person, or thing.  
To create a good descriptive, there are two generic 
structures of descriptive according to Hammond (1992:78), 
namely: 
a) Identification: it describes person, place, or thing. 
b) Description of features: it describes parts, qualities and 
characteristics.  
Example of Descriptive  
 My Small House 
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I live in a small house. It has five rooms: there are two 
bedrooms, a living room, a bathroom, and a kitchen. Indeed it is a 
small house; but I like living in here for wasting my spare time. 
When the door is open, I can see the living room. It is so small 
with only three chairs and a table, nothing else. I prefer reading a 
novel in this room. 
My bedroom is in the left side of the living room. In this 
room there is a night table next to the bed, a TV, a radio, and a 
computer. When being bored of reading, I usually play online 
games, chat with my friends via Facebook and so on.  
Next to my bedroom is my mother's. I do not know what is 
inside because I never come in to see it. In the right side of the 
living room there is the kitchen. In the kitchen I have everything I 
need when I get hungry. It is very pleasure when my mother cook, 
the smell fills my whole house. I know it is a very small house; but 
it is the best place I have ever seen. (British course, 
http://britishcourse.com/20-contoh-descriptive-text-terbaik.php)  
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(3) Recount 
(a) Definition of Recount Text 
Pardiyono (2007:74) points out that recount text is a text to 
tell about past events, for example holiday, seminar, activity in 
a weekend. Meanwhile, Saragih (2014:56) stated that recount 
text basically it is written out to make a report about an 
experience of a series of related event. A recount text is written 
to inform an event or to entertain people. Recount text function 
as for telling an incident in the past.  Anderson (2003:48) also 
give his opinion, recount text is a piece of text that retells past 
event, usually in order in which they happened. The purpose of 
the text is to give information or to entertain the readers.  
(b) Generic Structure of Recount Text 
A good paragraph of recount text must include three of 
generic structure as stated by Anderson (1997:53): 
a. Orientation: the opening of the text, the introduction of the 
topic of the text. It give background information about 
who, what, where, and when.  
b. Sequence of events: it told in several paragraphs which 
retell the events when they happened.  
c. Re-orientation: it is the closing of the story. The writers in 
this section usually give their opinion and comments.   
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Meanwhile, Knapp and Watkins (2007:223) defined 
generic structures of recount text into two parts, namely 
a. Orientation: It contains characters, time, place and give 
information about who, what, where, when and so on. 
b. Sequences of events: It provides a record of all the important 
activities that happened on the excursion.  
(c) Types of Recount Text 
Derewianka (2003:137) recount text is classified into five 
types, those are personal recount, factual recount, imaginative 
recount, procedural recount and biographical recount. Those can 
be explained as follows: 
a. Personal recount is retelling event that the writer was 
personally involved in, for instance: personal experience, 
personal letter, diary, entries and postcard. 
b. Factual recount is concerned with recalling events accurately. 
The language used is precise, factual and detailed in order the 
readers to gain the complete picture of the event.  
c. Imaginative recount entertains the readers by retelling the 
event of imaginary world such as fiction. 
d. Procedural recount tells the readers a set of steps taken in 
completing a task or procedure. 
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e. Biographical recount tells the story of a person‟s life by using a 
third person narrator.  
(d) Language feature of Recount Text 
According to Pardiyono (2007: 70), in recount text there are 
language features that must be used, those are: 
1. Simple past tense to locate events in relation to the speakers or 
writer‟s time, noun and pronoun to identify people, animal, or 
things involved. 
2. Introducing specific participants.  
3. Action verb, such as spent, visited, decided, etc. 
Meanwhile, Anderson and Anderson (1997:53) mentioned the 
language features of recount text are:  
a. The use of proper noun 
b. The use of past tenses 
c. It is organized in a chronological order, using time connectors 
that signal the order of sequences or events, for example, then, 
next, after, meanwhile, they functions as connectors. 
d. The use of adjectives and adverbs for details.  
(e) Example of Recount text 
My First Experience to Drive a Car 
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Last year, when I was twenty years old, my oldest brother 
brought a car. That was Honda Jazz RS. I wanted to know how to 
drive it. I persuaded my oldest brother to teach me to drive the car. 
But, my brother refused my request. He promised that he would 
teach me to drive the car about three or four years later, but I still 
whimpered. Finally, my brother accepted my request and he 
wanted to teach me to drive a car. Three days later, my brother and 
I went to the field to teach me how to drive a car. My brother was 
very patient to give me some directions. I was very nervous 
because that was my first time to drive a car.  
One week later, my family visited my grandmother in 
Bandung, about 4 hours from my home. Because that, I was alone 
at home. So, I had an opportunity to drive a car alone. I drove 
about 6 km but after that I got nervous and I lost my control 
because the street was narrow and I crashed the wall. After that I 
called my brother by phone to tell him about the accident. I 
imagined my brother would be angry. But the really was exactly 
on the contrary, my brother was not angry. He just gave me some 
advices and since that accident, I promised I would always ask my 
brother‟s permission to drive him car. 
(http://contohcontohteks.blogspot.com/2016/04/11-contoh-
recount-text-pilihan-recount.html?m=1)  
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e) Curriculum Used in MTs N 2 Surakarta 
According to UUD No. 20 of 2003 concerning the National 
Education System, curriculum is a set of plans and arrangements 
regarding the purpose, content, and material of learning activities to 
achieve certain educational goals.  
Curriculum level of education unit for MTs N 2 Surakarta is an 
operational curriculum compiled by and implemented in MTs N 2 
Surakarta. Curriculum of MTs N 2 Surakarta consists of objectives, 
structure and content of the curriculum, educational calendar and 
syllabus and plans for learning programs. Curriculum used in MTs N 
2 Surakarta was 2013 curriculum. It was applied on all of classes in 
that school. There are some principles in applying curriculum in MTs 
N 2, those are: 
a. Centered on potential, development, needs, and interests of 
students and their environment.  
b. Diverse and integrated. 
c. Respond to the development of science, technology and art. 
d. Relevant to life‟s needs. 
e. Whole and continuous. 
f. Learning all the time. 
g. Balanced between national interests and regional interests.  
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Based on pre-research, especially in English learning, there are 
many students whose show their enthusiastic in learning it, but there 
are also students whose look bored with the lesson so they more 
choose playing their toys. In presenting the material, teacher use LCD 
projector as learning media so that the students are more interest in 
learning English. 
 
B. Previous Studies 
There are several studies using similar title to this research. The first is a 
research entitled An Error Analysis on Mechanics of Writing Made by the 
Students of Fourth Semester of IAIN Tulungagung Academic year of 2013-
2014 by Hamid Febriyan Ghozali from IAIN Tulungagung. The purpose of 
this study were to analyze the type of error on mechanics of writing made by 
the students, and to know the dominant error on mechanics of writing made 
by the students. The research is descriptive quantitative. The researcher used 
writing test to collect the data. Based on the research finding and discussion 
the result shows that there were four aspects of the mechanics of writing error 
which consist of omission, addition, misinformation, and misordering. There 
were 259 times of omission, 467 times of addition, 121 times of 
misinformation, and 6 times of misordering.   
Based on the research above, the similarity with this research and 
Hamid‟s research are analyzing about type of error on mechanics of writing 
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and what the most frequently error made by the students. The differences of 
Hamid‟s research with this research are the document that will be used in this 
research is handwriting document while Hamid‟s research used computer 
document and also the object of this research is student of junior high school.  
The second is a research entitled An Investigation of Students‟ Problem 
in Writing Recount Text at the First Semester of the Eight Grade of SMPN 4 
Bandar Lampung in the Academic Year of 2016/2017 by Diana Lisa Za‟in 
from IAIN Raden Intan Lampung. The purpose of this research was to know 
the student‟s problem in writing recount text paragraph. This research is 
descriptive qualitative research. The sample of this research is chosen based 
on purposive sampling. The research used documents, interview, and 
questionnaire to gather the data.  
Based on the research finding and discussion, the result showed that 
there were five aspects of problem faced by students in writing recount text 
such as: content (4,10%), organization (14,23%), vocabulary (2,05%), 
language (33,71%), and mechanics (45,90%). It means that the most dominant 
problem in writing recount text is mechanics.  
Based on the research above, the similarity of this research with Diana‟s 
research is analyzing the document of recount text from the eighth grade 
students of junior high school. Furthermore, based on the result of Diana‟s 
research showed that mechanics has the highest percentage of the problem. 
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From that data researcher will analyze what are errors on the mechanics 
produced by eighth grade students.  
The third is a journal entitled An Investigation into Punctuation and 
Capitalization Errors made by Hebron University EFL Students by Farrah A 
Mohammed et al from Hebron University. The purpose of this study is to 
investigate the most frequent punctuation and capitalization errors made by 
EFL learners and to find out whether there were significant differences in the 
frequency of such errors due to the learner‟s academic level, major, and or 
gender. The research was descriptive quantitative. This research used test 
document to collect the data. Based on findings and discussions, the result is 
showed that the most frequent errors were made in capitalization, comma, 
semicolon, period, quotation, hyphen, apostrophe, and the question mark 
respectively from the highest to the lowest occurrence. There are no 
significant differences in the frequency to their academic level, major or 
gender.  
Based on the journal above, the similarly with this research and 
Mohammed‟s research is analyzing the error of punctuation and capitalization 
which is types of mechanics of writing. While, the dissimilarities are this 
research will use descriptive qualitative, use document to collect the data, and 
the object of the study is eighth grade student of MTs N 2 Surakarta. 
The fourth is a research entitled An Analysis of Errors in Paragraph 
Writing in English by First Year Medical Students from the Four Medical 
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School at Mahidol University by Anchalee Sattayatham and Pongrat 
Ratanapinyowong from Silpakorn University. The purpose of the study was to 
identify the types of errors in paragraph writing in English made by first year 
medical students and to compare the errors committed by Siriraj Medical 
students to those committed by students from Ramathibodi, Praboromchanok 
and Bangkok Metropolitan by using the Chi-Square test. The research was 
quantitative method. The result of the study was shown that most students had 
errors in standard format of paragraph writing. A high percentage of errors 
were found in eight out of 10 criteria. Praboromchanok Medical students had 
the highest percentage of errors.   
Based on the Anchalee‟s journal, the similarity with this research 
research is analyzing error of paragraph writing, but it is different in the type 
of paragraph. Meanwhile the other dissimilarities are this research will use 
descriptive qualitative, and the object of the study also different, the object of 
this study is eighth grade student of MTs N 2 Surakarta. This following table 
is to compare this research with several previous studies: 
Table 2.4 
The Comparative Previous Studies 
No Previous Studies Similarities Dissimilarities 
1 An Error Analysis on 
Mechanics of Writing 
Analyzing types of 
error and the most 
The method used is descriptive 
quantitative, object of the study 
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No Previous Studies Similarities Dissimilarities 
Made by the Students 
of Fourth Semester of 
IAIN Tulungagung 
Academic year of 2013-
2014 
frequently error on 
mechanics, the 
technique collecting 
data is document.  
is fourth semester of IAIN 
Tulungangung, use computer 
document.  
2 An Investigation of 
Students‟ Problem in 
Writing Recount Text 
at the First Semester of 
the Eight Grade of 
SMPN 4 Bandar 
Lampung in the 
Academic Year of 
2016/2017 
Amalyzing the 
document of recount 
text of the eight grade 
students, the method 
used is descriptive 
qualitative, the 
technique collecting 
data is document and 
interview.  
Purpose of the study is to 
investigate student‟s problem 
on writing. 
3 An Investigation into 
Punctuation and 
Capitalization Errors 
made by Hebron 
University EFL 
Students. 
Analyzing the error 
on mechanics 
(capitalization and 
punctuation), the 
technique of 
collecting data is 
The method used is descriptive 
quantitative, object of the 
research is Hebron University 
EFL students. 
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No Previous Studies Similarities Dissimilarities 
document.  
4 An Analysis of Errors 
in Paragraph Writing in 
English by First Year 
Medical Students from 
the Four Medical 
School at Mahidol 
University. 
Analyzing error of 
English paragraph 
writing. 
The method used is 
quantitative, the object of the 
study is First Year Medical 
Students from Medical School 
at Mahidol University 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
This research is a qualitative research. Silverman (2005: 303) pointed 
out that qualitative researchers are often interested in the narratives or stories 
that people tell one another (and researchers). Meanwhile, Creswell (2007: 
173) says that qualitative inquiry employs different philosophical 
assumptions; strategies of inquiry; and methods of the data collection, 
analysis, and interpretation. Although the process are similar (with 
quantitative research), qualitative procedures rely on text and image data, 
have unique steps in data analysis, and draw on diverse strategies of inquiry.  
The method used in this research is qualitative research in the type of 
case study. Creswell (2012) pointed out that cases studies are a design inquiry 
found in many fields, especially evaluation, in which the researcher explores 
in-depth analysis of a case, often a program, event, activity, process, or one 
more individuals. The researcher discusses about errors of mechanics on  
paragraph writing of recount text at the eighth grade of MTs N 2 Surakarta in 
academic year 2018/2019 that describes based on classifies errors which 
related to error on capitalization, punctuation, and spelling in writing.  
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B. Setting of Research  
1. Place of Research 
The research conducted at MTs N 2 Surakarta in academic year of 
2018/2019. This school is located in Jl.Transito Suronalan Pajang 
Laweyan Surakarta (57146) Central Java.  
2. Time of Research  
The research conducted on March-August 2019. The research 
schedule includes pre-observation, seminar on the proposal, conducting 
the research, analyzing the data, and examination of munaqosyah. The 
research schedule will describe in this following table:  
Table 3.1 
 The Research Schedule in 2019 
No Activity 
 
                            
Month 
March April May June July August 
1. Pre-observation V      
2. Seminar on the 
proposal  
    V  
3. Conducting the 
research 
   e.  V  
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4. Analyzing the 
data 
    V  
5. Examination of 
munaqosyah 
     V 
 
C. Research Subject 
In this research, the research subjects are English teacher and students of 
VIII A3 from Program Khusus of MTs N 2 Surakarta in academic year 
2018/2019 which the documents are taken. That class consists of 20 students 
of female, but the document only 17 because three of them are not attend to 
the class when the teacher give a task. That class was chosen by purposive 
sampling technique. Arikunto (2010: 183) stated that purposive sampling is 
the process of selecting sample by taking subject that is not based on the level 
or area, but it is taken based on the specific purpose. The researcher chooses 
that class because that class is has highest score in making paragraph of 
recount text, but in fact has highest score is not sure that there are no errors 
produced by the students. So, students choose that class because researcher 
assumes that if in the class who has highest score produce some errors, how 
about the class that has the lower score. 
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D. Source of Data 
The sources of the data of this research are from document and 
interview. The document is students‟ worksheet in the form of paragraph. 
That is recount text written by eighth grade students of MTs N 2 Surakarta in 
academic year of 2018/2019. Those students‟ worksheet is taken from Royani, 
S.Pd as English teacher of Eighth grade students of Program Khusus. Those 
documents are task from Ms. Royani after she explained the material about 
recount text which use as score for students‟ weekly score. The interview to 
get the data about solutions to overcome the error on mechanics in students‟ 
paragraph writing held in 15
th
 July 2019 with Ms. Royani in MTs N 2 
Surakarta.  
E. Techniques of Collecting Data  
Creswell (2007: 178) states the data collection steps include setting the 
boundaries for the study, collecting information through unstructured or semi 
structured observations and interviews, documents, and visual materials as 
well as establishing the protocol for recording information. In this research, 
data collecting techniques consists of document and interview: 
1. Document Analysis 
The researcher used students‟ worksheet in writing recount text. That 
document is taken from the teacher‟s task for the students to make a 
paragraph of recount text. Ary (2010:  44) stated that document is written 
by someone who has had firsthand experience with the phenomenom 
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under the study. The researcher wants to know the errors related to 
mechanics of students paragraph writing of recount text made by eighth 
grade students in second semester of MTs N 2 Surakarta in academic year 
of 2018/2019.  
2. Interview 
Sugiyono (2010: 131) stated that interviews are meetings of two 
people to exchange information and ideas through question and answer, so 
that meaning can be constructed in a particular topic. In this research, the 
researcher will interview the English teacher of Eighth grade student of 
MTs N 2 Surakarta in academic year 2018/2019. The interview will be 
concerned with the solutions to overcome the errors on mechanics of 
writing.  
F. Data Coding 
In this research, to have an easier way to analyzing data, the researcher 
gives some codes of each datum. According to Miles and Hubberman (1994) 
codes are tags or labels for assigning units of meaning to the descriptive or 
inferential information compiled during a study. The researcher coding the 
data based types of surface taxonomy strategy stated by Dulay et al and types 
of mechanics. The codes that will be used for coding the datum are: 
1. The use of letter St followed by number 1-17. St1 means that the datum is 
student 1. 
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2. The use of abbreviation in capital letter to show what kinds of error 
produced by the students. 
EOP : Error omission of punctuation 
EOC : Error omission of capitalization 
EOS : Error omission of spelling 
EAP : Error addition of punctuation 
EAC : error addition of capitalization 
EAS : Error addition of spelling 
EMP : Error misinformation of punctuation 
EMC : Error misinformation of capitalization  
EMS : Error misinformation of spelling 
EDP : Error misordering of punctuation 
EDC : Error misordering of capitalization 
EDS : Error misordering of spelling 
  Here is the example to read the coding data: 
 St1/8A3/EOP/2 means that student 1 of 8A3 class produces error in 
omission of punctuation and the number of data is 2. St5/8A3/EOS/6 means 
that student 5 of 8A3 class produces error in omission of spelling and the 
number of data is 6.  
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G. Data Analysis Technique 
In this research there are two steps of analysis data, those are: 
1. Analysis data of document 
In the step of data analysis document, the researcher uses the theory of 
error analysis stated by Dulay et al (1982) which the student‟s worksheet as 
the data will be analyzed. The researcher will analyze the data based on these 
following procedures in error analysis: 
a. Identifying Errors 
The researcher will classify errors in the students‟ worksheet within 
three steps. First, she will underlining or put circle in the error of 
mechanics. Second, she will classify error into punctuation, capitalization 
or spelling. Third, she will calculate error. It means that researcher will 
identify the error in the deviation on mechanics of students‟ paragraph 
writing of recount text.  
b. Describing the Errors 
In this research, the researcher will use the theory of error analysis 
stated by Dulay et al to classify the errors into type based on surface 
strategy taxonomy which consists of omission, addition, misinformation, 
and misordering. The researcher will describe the number of errors and 
amount the percentage of errors made by the students.  
The researcher will use the technique for calculate the errors based on 
the category to find the percentage of errors as follows: 
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E = е × 100%  
       i  
     
E : Error percentage 
e : The number of error 
 i  : The total number of possible error 
In this research, the researcher will identify the most frequently error 
made by the student which will chooses from the high percentage of errors 
produced by the students.  
c. Explaining the Errors 
The researcher will find what causes of errors based on theory of 
Brown which consists of interlingual transfer, intralingual transfer, content 
learning and communicative strategies. The researcher will analyzed the 
document one by one to classified cause of error on every document.  
2. Analysis data of interview 
The written data of interview with the teacher will be analyzed by 
the researcher to support the problem of the research about why student 
dominant to produce some errors and the solutions from the teacher to 
overcome the error on mechanics in students paragraph writing of recount 
text. 
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H. Trustworthiness of the Data 
In this research, triangulation technique used to check the data validity. 
Moleong (2007: 331) argues that triangulation is the technique of checking 
the validity of data by using „things‟ outside the data as comparing things to 
the data. In addition, Silverman (2005: 220) states that Triangulation refers to 
the attempt to get a true fix on a situation by combining different ways of 
looking at it or different finding. According to Denzim and Lincoln (2009: 
271), there are four types of trustworthiness, those are: 
1. Data Triangulation  
Data triangulation means that researcher compare and check the 
credibility of information found in the observation with the data of 
interview and compare with the related document.  
2. Investigator Triangulation  
Investigator triangulation means the researcher recheck the credibility 
of the data by the own research or other researches.  
3. Theory of Triangulation  
Theory of triangulation means a technique of examining data by 
finding standard of comparison from an analysis explanation as a 
supporting data to get valid evidence of the research result. 
4. Methodological Triangulation  
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Methodological triangulation means the researcher check the 
credibility of the research and the data source by using several data 
collection techniques and analyze the same method.  
Based on the statements above, in this research, the researcher uses 
methodological triangulation and data triangulation to check validation of the 
data. Researcher used those triangulations because in this research the 
collecting data consist of two techniques; interview and document. By using 
triangulation it can be recognize whether there is synchronization between 
research result and the theories applied in the research. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
A. Research Findings 
In the research findings, the researcher presents the result of the research 
based on documentation of error analysis and interview to the teacher of 
eighth grade students of MTs N 2 Surakarta concerning with the solutions to 
overcome the error on mechanics. The researcher identifies and describes the 
errors found in student‟s paragraph writing of recount text. Previously, the 
researcher took students‟ worksheet of recount text from Mrs. Royani, teacher 
who taught in MTs N 2 Surakarta especially in VIII A3. Those data would be 
analyzed based on the mechanics of writing which consist of punctuation, 
capitalization, and spelling. The data consists of 17 students‟ worksheet in 
writing of recount text which in the form of handwriting paragraph.  
In this part, researcher presents (1) errors and the dominant error on 
mechanics made by eighth grade of MTs N 2 Surakarta in paragraph writing 
of recount text in academic year 2018/2019, (2) source of errors on mechanics 
in  paragraph writing of recount text made by eighth grade of MTs N 2 
Surakarta in academic year 2018/2019, (3) the reasons students dominant to 
produce some errors on mechanics in‟ paragraph writing of recount text made 
by eighth grade of MTs N 2 Surakarta in academic year 2018/2019, (4) the 
solutions from the teacher to overcome error on mechanics in  paragraph 
writing of recount text made by eighth grade of MTs N 2 Surakarta in 
academic year 2018/2019.  
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1. Errors and Sources of Error in Students’ Paragraph Writing of 
Recount Text Made by Eighth Grade of MTs N 2 Surakarta 
In this part, the researcher identifies and describes error based on the 
students‟ worksheet in writing paragraph recount text. The researcher used 
theory from Dulay et al in the type of surface strategy taxonomy which 
consists of omission, addition, misformation, and misordering. 
Furthermore, researcher also explaining source of error based on theory 
from Brown which consists of interlingual transfer, intralingual transfer, 
communicative strategies, and content learning. The errors made by the 
students can be seen in this following table: 
Table 4.1 Total errors of students 
No Student EOP EOC EOS EAP EAC EAS EMP EMS EDS 
1 St1 3 12 2 - - - - 2 - 
2 St2 8 21 3 1 - 1 - 13 1 
3 St3 20 - - - - 1 - 4 - 
4 St4 15 - 2 - 1 1 2 9 - 
5 St5 10 2 2 - - - - 6 - 
6 St6 5 - - - 2 - - 3 - 
7 St7 1 1 2 1 1 - - - - 
8 St8 10 3 2 - 5 1 - 9 2 
9 St9 11 6 3 - 1 - - 8 1 
10 St10 11 9 - - 2 - 1 2 - 
11 St11 18 7 5 - 7 1 - 5 2 
12 St12 19 25 3 1 - 1 2 17 1 
13 St13 17 27 2 - 1 1 - 15 3 
14 St14 15 1 6 - 1 1 - 9 3 
15 St15 16 8 6 2 3 9 1 15 1 
16 St16 9 - 2 - 2 1 - 5 1 
17 St17 8 - 5 - 3 - - 8 - 
 Total 196 134 45 5 29 18 6 130 15 
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The results of this study are explained in the following explanation: 
a. Omission of Punctuation 
The omission errors are characterized by the absence of an item that 
must appear in well formed utterance. Omission punctuation means the 
students omit punctuation that must be appear in the sentence. Based on 
the research finding, the researcher found 196 errors or 33, 91% of 
omission punctuation. Most of students missed to input punctuation of 
comma in their sentences. Every paragraph written by the students, there 
are errors of omission punctuation. It is causes omission punctuation has 
the highest number of error in mechanics of writing and become the 
dominant error produced by the students. The error omission of 
punctuation in students‟ paragraph writing can be proven in this following 
table:  
Table 4.2 Omission of Punctuation Produced by Students 
No Error Correction Data Coding 
1 we finished our lunch we finished our lunch, St1/8A3/EOP/16 
2 Before I prepare my 
uniform 
Before, I prepared my 
uniform 
St1/8A3/EOP/18 
3 During the holidays I 
woke up at 5. 
During the holidays, I 
woke up at 5. 
St3/8A3/EOP/1 
4 after that I went to 
the bathroom 
After that, I went to the 
bathroom 
St3/8A3/EOP/3 
5 then I prayed Then, I prayed. St3/8A3/EOP/6 
6 Then Then, St4/8A3/EOP/13 
7 After that After that, St4/8A3/EOP/17 
8 enjoyed the games enjoyed the games, St4/8A3/EOP/23 
9 Then there my sister 
and I took a bath 
Then there, my sister 
and I took a bath 
St5/8A3/EOP/7 
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No Error Correction Data Coding 
10 grandma‟s village grandma‟s village, St6/8A3/EOP/8 
11 In the afternoon In the afternoon, St6/8A3/EOP/9 
12 Central jawa 
Indonesia 
Central Java, 
Indonesia 
St8/8A3/EOP/3 
13 The last holiday The last holiday, St9/8A3/EOP/3 
14 After we saw the 
program 
After we saw the 
program, 
St10/8A3/EOP/11 
15 because of that 
incident 
Because of that 
incident, 
St10/8A3/EOP/23 
16 Were prayed together We’re prayed together St11/8A3/EOP/13 
17 then i went back to 
sleep 
then, I went back to 
sleep 
St12/8A3/EOP/3 
18 When i came home, When I came home, St12/8A3/EOP/38 
19 were listened music we’re listened music St13/8A3/EOP/11 
20 In Bajra Sandhi In Bajra Sandhi, St13/8A3/EOP/7 
21 after that I helped 
mother 
after that, I helped 
mother 
St14/8A3/EOP/4 
22 After that my dad 
watched television 
After that, my dad 
watched television 
St15/8A3/EOP/27 
  
As could be seen from that example, the sentence need punctuation of 
comma (,) to separates marks a ‛breathing space‟ between ideas. The 
students ignore to input comma in sentence. From the research finding, it 
might be assumed that the students are less attention and understanding in 
input punctuation in a sentence.  
In addition, the researcher assumes that source of error caused the 
students produced error on omission of punctuation is communication 
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strategies. Communication strategies are related to learning style. Learners 
obviously use production strategies to enhance getting their message across. 
However, at time these techniques can themselves become source of error. 
In this case students often ignore the importance of using punctuation 
properly because they taught that it is not too important. 
b. Omission of Capitalization  
The omission errors are characterized by the absence of an item that 
must appear in well formed utterance. Omission of capitalization means the 
students missed to capitalize the letter that must be capital in the beginning of 
word or sentence. Based on the research finding, the researcher found 134 
errors or 23, 18% of omission capitalization. There are students who missed to 
capitalize the letter in the most word of the title and the letter in the beginning 
of the sentence who need to capitalize. Every paragraph written by the 
students, there are errors of omission of capitalization. The error omission of 
capitalization in students‟ paragraph writing can be proven in this following 
table:  
Table 4.3 Omission of Capitalization Produced by Students 
No Error Correction Data Coding 
1 after I‟m read Al-
qur‟an 
After I read Al-
Qur‟an, 
St15/8A3/EOC/35 
2 after that After that, St15/8A3/EOC/48 
3 after than After that, St15/8A3/EOC/44 
4 Read Al-qur‟an Read Al-Qur‟an St15/8A3/EOC/31 
5 because my mom Because my mom St15/8A3/EOC/3 
6 next I help mother Next, I helped mother St14/8A3/EOC/21 
7 mars city hotel Mars City Hotel, St13/8A3/EOC/52 
8 In bajra sandhi In Bajra Sandhi, St13/8A3/EOC/33 
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No Error Correction Data Coding 
9 tanah lot Tanah Lot, St13/8A3/EOP/26 
10 tour best holiday Tour Best Holiday. St13/8A3/EOC/10 
 
As could be seen from that example, the sentence needs a capital letter 
in the first letter to give a signals that the word is the first word in a sentence. 
The student missed to capitalize the first letter in the word. From the research 
finding, it might be assumed that the students are less attention in capitalizing 
first word in a sentence. 
In addition, the researcher assumes that source of error caused the 
students produced error on omission of capitalization is communication 
strategies. Communication strategies are related to learning style. Learners 
obviously use production strategies to enhance getting their message across. 
However, at time these techniques can themselves become source of error. In 
this case, students often ignore the use of capital letter in their sentence. Even 
though, capital letter is important to give signals the sentence is the first letter 
of the word in the sentence.  
c. Omission of Spelling  
The omission errors are characterized by the absence of an item that 
must appear in well formed utterance. Omission of spelling means the 
students omit a letter that must be appeared in the word or sentence. Based on 
the research finding, the researcher found 45 errors or 7, 78% of omission 
spelling. Students omit the letter in the word which causes the meaning of the 
word or sentence change the meaning or even there is no meaning in English. 
The error omission of spelling in students‟ paragraph writing can be proven in 
this following table:  
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Table 4.4 Omission of Spelling Produced by Students 
No Error Correction Data Coding 
1 And take a picture And take a picture St2/8A3/EOS/21 
2 Than  we went to 
Museum Bajra 
Sandhi 
Then, we went to 
Museum Bajra Sandhi 
St2/8A3/EOS/24 
3 Clother Clothes St5/8A3/EOS/12 
4 We rally enyoyed We really enyoyed St7/8A3/EOS/5 
5 I cloud visit Jogja 
again  
I could visit Jogja again St7/8A3/EOS/6 
6 Holiday In 
Grandmother House 
Holiday in 
Grandmother’s House 
St9/8A3/EOS/2 
7 my friend house my friend’s house St9/8A3/EOS/10 
8 I woke at 05.00 a.m. I woke up at 05.00 a.m. St11/8A3/EOS/1 
9 we stupped for 
dinner in Solo Baru.   
we stopped for dinner in 
Solo Baru.   
St11/8A3/EOS/35 
10 my aunt house my aunt‟s house St12/8A3/EOS/27 
 
As could be seen from that example, the student omitted some letters in 
a word. It is because student didn‟t look carefully in learning English word, 
then it make students write down incorrect spelling in the paragraph writing of 
recount text 
In addition, the researcher assumes that source of error caused the 
students produced error on omission of spelling is context learning. Context 
learning as stated in chapter 2, students often make errors because a 
misleading explanation from the teacher, faulty presentation a structure or 
word in a text book, or even because of a pattern that was rotely memorized in 
a drill but improperly contextualized. In this case, students omit letter that 
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must be appear in the sentence because they may forget about how the correct 
spelling word in English.  
d. Addition of Punctuation 
The addition errors are the presence of an item which must not appear in 
a well-formed utterance. In this type of error, students added some 
unnecessary elements. It means that the students add punctuation which must 
not be appeared in the sentence. Based on research finding, the researcher 
found 5 errors or 0, 85% of omission spelling. The error omission of spelling 
in students‟ paragraph writing can be proven in this following table:  
 
Table 4.5 Addition of Punctuation Produced by Students 
No Error Correction Data Coding 
1 I like, and take a 
picture 
I like and take a picture St2/8A3/EAP/19 
2 A Beautiful Day at 
Jogja. 
A Beautiful Day at Jogja St7/8A3/EAP/1 
3 ice cream‟s ice creams St12/8A3/EAP/42 
4 Clothes, and cleaned clothes and cleaned St15/8A3/EAP/14 
5 buy fruit‟s buy fruits St15/8A3/EAP/18 
 
As could be seen from that example, those sentences did not need 
punctuation, but the student added punctuation in the sentences. From the 
research finding, it might be assumed that the students are less attention and 
understanding in input punctuation in a sentence. 
In addition, the researcher assumes that source of error caused the 
students produced error on addition of punctuation is communication 
strategies. Communication strategies are related to learning style. Learners 
obviously use production strategies to enhance getting their message across. 
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However, at time these techniques can themselves become source of error. 
In this case, students often ignore the importance of using punctuation 
properly because they taught that it is not too important. 
e. Addition of Capitalization 
The addition errors are the presence of an item which must not appear in 
a well-formed utterance. In this type of error, students added some 
unnecessary elements. It means that the students capitalize letter that does not 
need to capitalize. Based on the result of the data, the researcher found 29 
errors or 5, 02 % of addition capitalization. The error addition of 
capitalization in students‟ paragraph writing can be proven in this following 
table: 
Table 4.6 Addition of Capitalization Produced by Students 
No Error Correction Data Coding 
1 my daddy Group 
prayer 
my dad group prayer St15/8A3/EAC/25 
2 Went To Jakarta Went to Jakarta St16/8A3/EAC/1 
3 And order a car and order a car St16/8A3/EAC/12 
4 around to Beach around the beach, St17/8A3/EAC/15 
5 And I hope and I hope St17/8A3/EAC/24 
6 looked Television looked television St14/8A3/EAC/12 
7 My Vacation In Bali My Vacation in Bali St13/8A3/EAC/1 
8 We Arrived we arrived St11/8A3/EAC/37 
9 After the evening 
prayer 
after the evening 
prayer 
St11/8A3/EAC/32 
10 Our location our location. St10/8A3/EAC/13 
 
As could be seen from that example, there are words which do not need 
to capitalize, but the students capitalize the letter, so they produced error in 
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addition of capitalization. Based on the research finding, it might be assumed 
that the students are less information about which letter should be capitalized.  
In addition, the researcher assumes that source of error caused the 
students produced error on addition of punctuation is communication 
strategies. Communication strategies are related to learning style. Learners 
obviously use production strategies to enhance getting their message across. 
However, at time these techniques can themselves become source of error. 
In this case, students often ignore the importance of input capital letter 
properly to give a signal that the word was in the beginning of the sentence.  
f. Addition of Spelling 
The addition errors are the presence of an item which must not appear 
in a well-formed utterance. In this type of error, students added some 
unnecessary elements. It means that the students add letter which must not be 
appeared in the sentence. Sometimes, it changes the meaning of the sentence 
or even there is no meaning of the word or sentence in English.  Based on 
research finding, the researcher found 18 errors or 3, 11% of addition spelling. 
The error addition of spelling in students‟ paragraph writing can be proven in 
this following table:  
Table 4.7 Addition of Spelling Produced by Students 
No Error Correction Data Coding 
1 Were took a nape we‟re took a nap St11/8A3/EAS/18 
2 Activity is verry boring. activities were very 
boring. 
St14/8A3/EAS/36 
3 and daddy went to and dad went to St15/8A3/EAS/4 
4 I „m and mommy I and mom St15/8A3/EAS/29 
5 After I evening prayer, After evening prayer, St15/8A3/EAS/40 
6 world ‟Firliansyah” word ‟Firliansyah” St16/8A3/EAS/15 
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No Error Correction Data Coding 
7 Its location It location St4/8A3/EAS/7 
8 maghrib prayers maghrib prayer St3/8A3/EAS/28 
9 in there There St2/8A3/EAS/22 
 
As could be seen from those examples, there are letters which added by 
the students and made the word become error in English spelling. Based on 
the research finding, it might be assumed that students did not know the 
difference used between singular and plural in composing paragraph recount 
or less information about how to spell English word correctly, so they did 
some error by adding unnecessary letter or words. 
In addition, the researcher assumes that the source of error caused the 
students produced error is context learning. Context learning occur when 
students often make errors because a misleading explanation from the teacher, 
faulty presentation a structure or word in a text book, or even because of a 
pattern that was rotely memorized in a drill but improperly contextualized. In 
this case, students add letter that must not be appear in the sentence because 
they may forget about how the correct spelling word in English.  
g. Misformation of Punctuation  
The misinformation errors are characterized by the use of the wrong 
form of the morpheme or structure. In this case, the students have input the 
punctuation, but the punctuation is not appropriate with the function, for 
example the students should input full stop in the end of the sentence, but they 
input commas in their sentence. Based on research finding, the researcher 
found 6 or 1, 04% errors of misformation punctuation. It can be proven in this 
following table: 
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Table 4.8 Misformation of Punctuation Produced by Students 
No Error Correction Data Coding 
1 there many games in 
Dufan, 
there many games in 
Dufan. 
St/8A3/EMP/18 
2 we tried to played the 
others games, 
we tried to played the 
others games. 
St/8A3/EMP/22 
3 around that location, around that location. St10/8A3/EMP/9 
4 i  damaged the 
television, 
I damaged the 
television. 
St12/8A3/EMP/15 
5 not to know, not to know. St12/8A3/EMP/19 
 
As could be seen in the data above s, students put comma in wrong place 
that should be put a full stop. Based on the research finding, it might assumed 
that student less information about the place where need to put punctuation. In 
addition, the source of error that caused students produced error is 
communication strategies. Communication strategies are related to learning 
style. Learners obviously use production strategies to enhance getting their 
message across. However, at time these techniques can themselves become 
source of error. In this case, students not too careful in input a punctuation, so 
they input punctuation in wrong place. 
h. Misformation of Spelling 
The misformation errors are characterized by the use of the wrong form of 
the morpheme or structure. In this case, the students use wrong form of the 
structure or verb which made the students produce incorrect sword or 
sentence. In recount text, the verb used was verb 2 or irregular verb, but most 
of students have not mastered yet about it, so students produced error in 
spelling of English word. Based on research finding, the researcher found 130 
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or 22, 50 % errors of misformation spelling. It can be proven in this following 
table:  
Table 4.9 Misformation of Spelling Produced by Students 
No Error Correction Data Coding 
1 we arrive at home we arrived at home St17/8A3/EMS/22 
2 around to Beach around the beach, St17/8A3/EMS/14 
3 me and my sister get 
down 
I and my sister got 
down 
St17/8A3/EMS/10 
4 Ther was so many 
people 
There were so many 
people 
St17/8A3/EMS/7 
5 we finally arrive we finally arrived St16/8A3/EMS/10 
6 I‟m get ready to went to 
school  
I got ready to go to 
school.  
St15/8A3/EMS/59 
7 I „m and mom I and mom St15/8A3/EMS/21 
8 I wake up I woke up St14/8A3/EMS/2 
9 we continue trip to Solo we continued trip to 
Solo 
St13/8A3/EMS/66 
10 take a bath, took a bath, St13/8A3/EMS/55 
11 there is one my friend there was one my 
friend 
St13/8A3/EMS/23 
12 I‟m happy I was happy St12/8A3/EMS/66 
13 then i wake up Then, I woke up St12/8A3/EMS/7 
14 Were lunch together we had lunch 
together 
St11/8A3/EMS/15 
15 I see some people I saw some people St10/8A3/EMS/10 
16 when I am in the 
village 
when I was in the 
village, 
St9/8A3/EMS/24 
17 who was in front of my which was in front of St9/8A3/EMS/11 
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house. my house. 
18 I enjoyet the Journey I enjoyed the journey St/8A3/EMS/5 
19 like to work together liked to work 
together 
St6/8A3/EMS/10 
 
As could be seen in the table of sentences above, students made error by 
using of the wrong verb and wrong proposition, so they produced incorrect 
spelling in some words. Actually, there are some sentence is accepted in 
English language, but the text was recount text, so students should use verb 2 
in their sentence to show the event happened in the past. As seen from the 
percentage which reached in error of misformation spelling, it showed that the 
error of spelling word still performed by the students and it caused by 
intralingual transfer.  
Intralingual transfer are irrelevant to the native language interference. It 
is usually occur when the student apply wrong grammatical rules in the 
sentence, so it caused error in spelling a word. For instance the students have 
learn about rules of past tense which need verb 2 in the sentence, but they 
often missed to applied it to making paragraph of recount text as seen in the 
example of data.  
i. Misordering of Spelling 
The misordering errors are characterized by the incorrect placement of a 
morpheme or group of morphemes in an utterance. In this case, students write 
a sentence that is accepted in Indonesian language, but it is look ambiguous in 
English sentence. It is because students input morpheme or group of 
morpheme in the wrong place. Based on research finding, researcher only 
found error which reaches 15 or 2, 60 %. Error misordening occurs because 
students translate from Bahasa into English, so there are ambiguous sentences 
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by incorrect placement of group of morpheme so students produce incorrect 
spelling. It can be proven in this following table: 
Table 4.10 Misordering of Spelling Produced by Students 
No Error Correction  Data Coding 
1 We until in mars city 
hotel at night 
We arrived in Mars City 
Hotel at night. 
St2/8A3/EDS/43 
2 We photograph with 
our teacher  
we took a photo with 
our teacher 
STt8/8A3/EDS/31 
3 My primary school 
which was located  
My primary school was 
located 
STt8/8A3/EDS/32 
4 my sister entered into my sister entered house St9/8A3/EDS/7 
5 and the afternoon 
arrived 
And we arrived in the 
afternoon, 
St11/8A3/EDS/21 
6 We played like we liked play St11/8A3/EDS/26 
7 I watched it late at 
night  
 I watched it until late 
night.  
St12/8A3/EDS/36 
 
Based on data from table 4.10, the researcher assumes that the cause of 
error is interlingual transfer. Interlingual transfer is a negative effect from 
mother tongue or the first language. It means that it is occur because in make 
a paragraph writing, student still influenced by the native language or mother 
tongue. The students often translated from Indonesian language into English, 
but there are difference rules in both of them, but the students less information 
about it. 
 Based on finding above, the researcher found error based on types of 
surface taxonomy strategy stated by Dulay et al which can be seen in this 
following table:  
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Table 4.11 
Types of Errors Found in Students‟ Paragraph Writing 
No Types of Error Occurrence of Error 
1 Omission of punctuation 196 
2 Omission of capitalization 134 
3 Omission of spelling 45 
4 Addition of punctuation  5 
5 Addition of capitalization 29 
6 Addition of spelling 18 
7 Misinformation of punctuation 6 
8 Misinformation of spelling 130 
9 Misordering of spelling 15 
 Total  578 
 
2. The Dominant Error 
The error that dominant occurred in students‟ paragraph writing of 
recount text made by eighth grade of MTs N 2 Surakarta can be seen in 
this following table: 
Table 4.12 
The most frequently error 
No Types of Error Occurrence of 
Error 
Percentage 
(%) 
1 Omission of punctuation 196 33,91% 
2 Omission of capitalization 134 23,18% 
3 Omission of spelling 45 7,78% 
4 Addition of punctuation  5 0,86% 
5 Addition of capitalization 29 5,02% 
6 Addition of spelling 18 3,11% 
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No Types of Error Occurrence of 
Error 
Percentage 
(%) 
7 Misinformation of 
punctuation 
6 1,04% 
8 Misinformation of spelling 130 22,50% 
9 Misordering of spelling 15 2,60 % 
 Total 578 100% 
 
 Based on table 4.12, it concluded that the dominant error in students‟ 
paragraph writing of recount text at eighth grade of MTs N 2 Surakarta 
was omission of punctuation. It can be seen from the highest percentage of 
occurrence error which reached 196 or 33, 91%.   
3. Reasons of students have dominant error 
Based on the document analysis in student paragraph writing of 
recount text, the result show that students dominant to produce error on 
omission of punctuation. Besides, the researcher did interview with the 
English teacher to describe why students dominant to produce that error. 
The interview held on Wednesday, 17
th
 July 2019 with Mrs. Royani. 
Based on the result of interview, the teacher said: 
‟Kalau soal itu ya mbak menurut saya siswa itu lebih cenderung 
memperhatikan verb atau grammar nya dan juga vocab yang sesuai. 
Apalagi ini kan teks berbahasa inggris jadi mereka mementingkan 
itu. Jadi, mereka kurang memperhatikan tanda baca apalagi koma itu 
kan walaupun penting tapi siswa sering mengabaikan ya mbak dan 
Yang menjadi penyebab adalah anak-anak kurang teliti dan kurang 
begitu menganggap penting atau kurang pemahaman dalam 
pemenggalan kalimat dan menggunakan tanda baca dengan tepat.”  
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Based on the statement from the teacher above, the researcher concluded 
that students are less attention about the use of mechanics in their writing. It is 
because when students write sentence or paragraph in English sentence which 
mean their second language, they would more focus with vocabulary and their 
grammatical. So, they ignore about the use of punctuation which only a little 
part in the writing.  
4. Solution to overcome the errors 
Every problem should have its solution. In this case, researcher also did 
interview with the teacher to describe the solutions given by the teacher to 
overcome the error produced by the students. Based on the results of 
interview with Mrs. Royani, she said that: 
 ‟ Ya kalau solusi dari saya kepada siswa, kedepannya saya 
akan menunjukkan kesalahan mereka lalu memberikan penjelasan 
yang seharusnya dan memberikan tugas pada mereka untuk menyalin  
tugas lama atau menyuruh membuat teks baru dengan tema yang 
berbeda dengan lebih memperhatikan penggunaan tanda baca dan 
huruf capital yang lebih tepat. Lalu, untuk ejaan kata kerja yang 
belum benar anak-anak bisa cek di kamus dan dengan adanya kelas 
sore yang mengharuskan siswa menghafal verb di harapkan mampu 
mengurangi kesalahan yang dilakukan siswa”.  
 Based on the statement from the teacher above, the researcher 
concluded that the teacher have some solutions to overcome the errors 
produced by the students in writing paragraph of recount text. One of them 
was give deeper explanation about the use of mechanics. It is a good solution 
from the teacher because, mechanics of writing is need taught in earlier age. 
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Moreover, in junior high school level, student begins to create a simple 
writing.  
B. Discussion 
Based on research finding, the researcher found some errors on 
mechanics in paragraph writing of recount text made by the eighth grade of 
MTs N 2 Surakarta. The errors made by the students was support the theory 
from Dulay at al. in that theory there are surface taxonomy strategy which 
consists of omission, addition, misformation, and misordering. Omission 
occur when the students missed to input punctuation or capitalization or 
spelling in their sentence. It can be proven by the result of the study where the 
researcher found total error number of omission were 375 times, 196 in 
omission of punctuation, 134 in omission of capitalization, and 45 in omission 
of spelling. Addition occurs when the students add words or sentence or 
punctuation or capitalization in the sentence which make the sentence error. 
The total number found  in addition were 52 times, 5 in addition of 
punctuation, 29 in addition of capitalization, and 18 in addition spelling.  
Misformation occurs when the students use wrong structure in writing. it 
can be proven by the data which showed that the total number of error made 
by the students were 136 times, 6 in misformation of punctuation and 130 in 
misformation of spelling. While, misordering occur when the students input 
structure or word in wrong place. Based on the result of the data there were 15 
time errors in misordering which only occur in spelling. it is because the  
students usually translated the sentence from Indonesian language into 
English language and it found in the paragraph writing of recount text made 
by the students.  It can be concluded that the students‟ errors appropriate with 
the theory from Dulay in types of surface taxonomy strategy.  
In addition, the most dominant error made by the students was omission 
of punctuation which reach 196 or 33,91 %. Based on the result of interview, 
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the reasons student have dominant to produce it because students are more 
pay attention to the indicators of writing like verb or grammar and the 
appropriate vocabulary, so they ignore the use of proper mechanics.  
 Meanwhile, there are also sources of error which made students 
produced errors in mechanics. The researcher found the source of error by the 
result of error types produced by the students. As the result, there are some 
factors who caused students produced error on mechanics. First, students less 
attention with the used of proper punctuation and capitalization, so they 
produced many errors on it. Second, in spelling of word, the students also did 
some errors. It is caused by the students who did not look carefully when they 
learn about spelling word in English. Third, students who learns rules of 
English but they have not mastered yet, it made students produced error. In 
this case, students understood about the meaning of word in English, but when 
they asked to change the word into past, they sometimes find difficulties. 
Fourth, there are also factor from mother tongue which become a negative 
effect. Students often translate directly from Indonesian language into 
English, but the result of sentence is ambiguous in English.  
Those sources of error were appropriate with the theory from Brown 
about source of error which consists of interlingual transfer, intralingual 
transfer, communication strategy, and context learning. So, the source of error 
in previous paragraph support the theory from Brown stated in 2004.   
Furthermore, based on the result of interview with English teacher there 
were 5 solutions. First, the teacher would point out the error produced by the 
students, so the students know what kind of error they made. Second, teacher 
would give deeper explanation about mechanics of writing. Third, teacher 
would give new task from different theme and asked to the student to more 
pay attention with the mechanics of writing. Fourth, teacher would ask to the 
student to re-check vocabulary to avoid spelling error. Fifth, students were 
asked to serious in Kelas Sore. 
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The solutions given by the teacher is included in the step of problem 
solving theory from Polya which understanding the problem and devising a 
plan. Understanding the problem was proven by the solution number one and 
devising a plan proven by the solution number 2 and 3.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
From the results in chapter IV, the researcher presents the conclusion in 
brief as follows: 
First, based on research finding and discussion, it can be concluded that 
there are errors in mechanics produced by eighth grade of MTs N 2 Surakarta in 
academic year 2018/2019 in writing recount text. Those errors are omission, 
addition, misformation, and misordering in punctuation, capitalization and 
spelling. The total errors found in this research are 578 times in the students‟ 
paragraph writing of recount text which consists of 196 times or 33,91 % errors 
in omission of punctuation, 134 times or 23,18 % errors omission of 
capitalization, 45 times or 7,78 % errors in omission of spelling, 5 times or 0, 86 
% errors in addition of punctuation, 29 times or 5, 02% errors in addition of 
capitalization, 18 times or 3,11% errors in addition of spelling, 6 times or 1,04 % 
errors in misinformation of punctuation, 130 times or 22,50 % errors in 
misinformation of spelling, 15 times or 2,60 % errors in misordering of spelling. 
Meanwhile, the most frequently error made by the students is omission of 
punctuation which reaches 196 times or 33,91 % from 578 or 100%. 
Second, based on the result of this research, student dominant to produced 
error on omission in punctuation because of the students are less attention with 
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the use of mechanics in writing because choosing properly vocabulary and 
grammar are more important, so they are concerned on those indicators and 
ignore the use of proper punctuation.  
Third, the researcher found four sources of error that caused students 
produced error, namely interlingual transfer, intralingual transfer, 
communicative strategy, and content learning. Those errors can be included in 
the source of errors as stated by Brown. Every student has different cause of error, 
but there are also similarities causes in some students.  
Fourth, related to the fourth research problem of this study, the solutions from 
the teacher to overcomes error on mechanics in students‟ paragraph writing of 
recount text are (1) in the future of teaching learning, the teacher will point out 
the error produced by the students, so students are able to know what errors 
they have made, (2) teacher will give explanation deeper about the important of 
using appropriate mechanics in paragraph writing (3) teacher will give new task 
with different theme and students asked to more pay attention about using 
appropriate mechanics in paragraph writing (4) teacher will ask the students to re-
check vocabulary that they write in paragraph using online or offline dictionary, 
so it can be decrease error on spelling, (5) the teacher will ask the students to 
learn seriously in Kelas Sore which is program for students in Program Khusus 
to memorize the vocabulary and verb. 
 
 
91 
 
  
B. Suggestion 
Based on the result, this research establishes several suggestions for the 
teachers, students and the other researchers. 
1. For the students  
In order to decrease error of mechanics in writing, students should aware 
with the importance of using proper mechanics in their paragraph writing. If 
the student have known errors they made, they should learn from their 
mistakes and should not do the same mistake. Furthermore, students also 
should practice more intensive in using proper punctuation, capitalize in proper 
letter, and correct spelling, so they can avoid errors in their paragraph writing.  
2. For the teachers 
Based on results of the study about error on mechanics made by the Eighth 
grade students of MTs N 2 Surakarta in academic year 2018/2019, the 
researcher suggests that the teacher should gives a guidance to the students in 
writing a paragraph about how to apply mechanics in writing properly and 
points out the error made by the students, so students know their mistakes.  
3. For the other researchers 
The researcher realizes that the result of this research is still far from being 
perfect. The researcher hopes that the other researcher who want to conduct the 
similar topic to add the other aspect to be analyzed, because other aspects in 
writing is also important. She also suggests to other researcher to use different 
method to collect the data to get better results.  
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Types of Error  
1. Student 1 
No Before After Data coding Types of error 
1 A beautiful Day at 
bantul 
A Beautiful Day at 
Bantul 
St1/8A3/EOC Omission 
capitalization  
2 A beautiful Day at 
bantul 
A Beautiful Day at 
Bantul 
St1/8A3/EOC Omission 
capitalization 
3 I went to bantul I went to Bantul St1/8A3/EOC Omission 
capitalization 
4 We visited mony 
places 
We visited many 
places 
St1/8A3/EOS Omission spelling  
5 we visited sepanjang 
beach 
we visited Sepanjang 
Beach 
St1/8A3/EOC Omission 
capitalization 
6 we visited sepanjang 
beach 
we visited Sepanjang 
Beach 
St1/8A3/EOC Omission 
capitalization 
7 the sun shone 
brightly 
The sun shone 
brightly 
St1/8A3/EOC Omission 
capitalization 
8 there were many 
sellers 
There were many 
sellers 
St1/8A3/EOC Omission 
capitalization 
9 mony kinds of 
souvenirs.  
 many kinds of 
souvenirs.  
St1/8A3/EMS Misformation 
spelling  
10 who shold mony 
kinds of souvenirs.  
who sold many kinds 
of souvenirs.  
St1/8A3/EOS Omission spelling 
11 gembira loka zoo Gembira Loka Zoo St1/8A3/EOC Omission 
capitalization 
12 gembira loka zoo Gembira Loka Zoo St1/8A3/EOC Omission 
capitalization 
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No Before After Data coding Types of error 
13 gembira loka zoo Gembira Loka Zoo St1/8A3/EOC Omission 
capitalization 
14 such as tiger, 
elephant, fish, snakes, 
etc. 
such as: tiger, 
elephant, fish, snakes, 
etc. 
St1/8A3/EOP Omission 
punctuation 
15 as soon as As soon as St1/8A3/EOC Omission 
capitalization 
16 we finished our lunch we finished our lunch, St1/8A3/EOP Omission 
punctuation 
17 go to malioboro go to Malioboro St1/8A3/EOC Omission 
capitalization 
18 Before I prepare my 
uniform 
Before, I prepared my 
uniform 
St1/8A3/EOP Omission 
punctuation 
19 Before I prepare my 
uniform 
Before, I prepared my 
uniform 
St1/8A3/EMS Misformation 
spelling  
   
 
2. Student 2 
No Before After Data Coding Types of Error 
1 Our trip in Bali 
 
Our Trip in Bali 
 
St2/8A3/EOC Omission 
Capitalization  
2 On Saturday on Saturday St2/8A3/EOC Omission 
Capitalization 
3 Awk AWK St2/8A3/EOC Omission 
Capitalization 
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No Before After Data Coding Types of Error 
4 Awk AWK St2/8A3/EOC Omission 
Capitalization 
5 Awk AWK St2/8A3/EOC Omission 
Capitalization 
6 Tour Tour   St2/8A3/EOC Omission 
Capitalization 
7 Best Best St2/8A3/EOC Omission 
Capitalization 
8 Holiday Holiday St2/8A3/EOC Omission 
Capitalization 
9 Were We were  St2/8A3/EOS Omission spelling 
10 listening  Listened St2/8A3/EMS Misformation 
spelling 
11 we were sleep we were slept St2/8A3/EMS Misformation 
spelling 
12 In Kurnia Village we 
were took a bath 
In Kurnia Village, we 
were took a bath 
St2/8A3/EOP Omission 
Punctuation 
13 we were take a bath we were took a bath St2/8A3/EMS Misformation 
spelling 
14 And has breakfast and had breakfast St2/8A3/EMS Misformation 
spelling 
15 we went to tanah lot we went to Tanah Lot St2/8A3/EOC Omission 
capitalization  
16 we went to tanah lot we went to Tanah Lot St2/8A3/EOC Omission 
capitalization 
17 On the way On the way, St2/8A3/EOP Omission 
punctuation 
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No Before After Data Coding Types of Error 
18 I like,  I liked  St2/8A3/EMS Misformation 
spelling  
19 I like, and take a 
picture 
I like and take a 
picture 
St2/8A3/EAP Addition 
punctuation 
20 And take and took  St2/8A3/EMS Misformation 
spelling 
21 And take a pictur And take a picture St2/8A3/EOS Omission spelling 
22 in there There St2/8A3/EAS Addition spelling  
23 We take a picture We took a picture St2/8A3/EMS Misformation 
spelling 
24 Than  we went to 
Museum Bajra 
Sandhi 
Then, we went to 
Museum Bajra Sandhi 
St2/8A3/EOS Omission spelling 
25 Than  we went to 
Museum Bajra 
Sandhi 
Then, we went to 
Museum Bajra Sandhi 
St2/8A3/EOP Omission 
punctuation 
26 In Bajra sandhi In Bajra Sandhi St2/8A3/EOC Omission 
capitalization 
27 In Bajra sandhi In Bajra Sandhi, St2/8A3/EOP Omission 
punctuation 
28 all my friends take a 
picture 
all my friends took a 
picture 
St2/8A3/EMS Misformation 
spelling 
29 Me not take a picture I was not take a 
picture, 
St2/8A3/EMS Misformation 
spelling 
30 Me not take a picture I was not take a 
picture, 
St2/8A3/EMS Misformation 
spelling 
31 Me not take a picture I was not take a St2/8A3/EOP Omission 
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No Before After Data Coding Types of Error 
picture, punctuation 
32 in Bajra sandhi in Bajra Sandhi St2/8A3/EOC Omission 
capitalization 
33 I maked vlog I made vlog St2/8A3/EMS Misformation 
spelling 
34 In Bajra Sandhi In Bajra Sandhi, St2/8A3/EOP Omission 
punctuation 
35 es degan and 
gorengan. 
‟Es Degan” and 
‟Gorengan”. 
St2/8A3/EOP Omission 
punctuation 
36 es degan and 
gorengan. 
‟Es Degan” and 
‟Gorengan”. 
St2/8A3/EOP Omission 
punctuation 
37 es degan and 
gorengan. 
‟Es Degan” and 
‟Gorengan”. 
St2/8A3/EOC Omission 
capitalization  
38 es degan and 
gorengan. 
‟Es Degan” and 
‟Gorengan”. 
St2/8A3/EOC Omission 
capitalization 
39 es degan and 
gorengan. 
‟Es Degan” and 
‟Gorengan”. 
St2/8A3/EOC Omission 
capitalization 
40 We stayed in mars 
city hotel 
We stayed in Mars 
City Hotel 
St2/8A3/EOC Omission 
capitalization 
41 We stayed in mars 
city hotel 
We stayed in Mars 
City Hotel 
St2/8A3/EOC Omission 
capitalization 
42 We stayed in mars 
city hotel 
We stayed in Mars 
City Hotel 
St2/8A3/EOC Omission 
capitalization 
43 We until in mars city 
hotel at night 
We arrived in Mars 
City Hotel at night. 
St2/8A3/EDS Misordering 
spelling  
44 We until in mars city 
hotel at night 
We arrived in Mars 
City Hotel at night. 
St2/8A3/EOC Omission 
capitalization 
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No Before After Data Coding Types of Error 
45 We until in mars city 
hotel at night 
We arrived in Mars 
City Hotel at night. 
St2/8A3/EOC Omission 
capitalization 
46 We until in mars city 
hotel at night 
We arrived in Mars 
City Hotel at night. 
St2/8A3/EOC Omission 
capitalization 
47 my aunt come to my 
hotel 
my aunt came to my 
hotel 
St2/8A3/EMS Misformation 
spelling 
48 I  back to Solo I was back to Solo St2/8A3/EMS Misformation 
spelling 
 
3. Student 3   
No Before After Data Coding Types of error 
1 During the holidays I 
woke up at 5. 
During the holidays, I 
woke up at 5. 
St3/8A3/EOP Omission 
punctuation 
2 after that I went to 
the bathroom 
After that, I went to 
the bathroom 
St3/8A3/EOC Omission 
capitalization 
3 after that I went to 
the bathroom 
After that, I went to 
the bathroom 
St3/8A3/EOP Omission 
punctuation 
4 then I prayed Then, I prayed. St3/8A3/EOC Omission 
capitalization 
5 then I prayed Then, I prayed. St3/8A3/EOP Omission 
punctuation 
6 then I prayed Then, I prayed. St3/8A3/EOP Omission 
punctuation 
7 after the morning 
prayer 
After the morning 
prayer, 
St3/8A3/EOC Omission 
capitalization 
8 after the morning After the morning St3/8A3/EOP Omission 
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No Before After Data Coding Types of error 
prayer prayer, punctuation 
9 After I woke up After I woke up, St3/8A3/EOP Omission 
punctuation 
10 after I met After I met, St3/8A3/EOC Omission 
capitalization 
11 after I met After I met, St3/8A3/EOP Omission 
punctuation 
12 then I went to the 
bathroom 
Then, I went to the 
bathroom 
St3/8A3/EOC Omission 
capitalization 
13 then I went to the 
bathroom 
Then, I went to the 
bathroom 
St3/8A3/EOP Omission 
punctuation 
14 finished showering Finished showering, St3/8A3/EOC Omission 
capitalization 
15 finished showering Finished showering, St3/8A3/EOP Omission 
punctuation 
16 Finished eating Finished eating, St3/8A3/EOP Omission 
punctuation 
17 after praying After praying, St3/8A3/EOC Omission 
capitalization 
18 after praying After praying, St3/8A3/EOP Omission 
punctuation 
19 I eat after playing hp. 
 
I ate after playing hp. 
 
St3/8A3/EMS Misformation 
spelling 
20 After eating After eating, St3/8A3/EOP Omission 
punctuation 
21 Then Then, St3/8A3/EOC Omission 
capitalization 
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No Before After Data Coding Types of error 
22 Then Then, St3/8A3/EOP Omission 
punctuation 
23 I pray and take a 
shower. 
I prayed and took a 
shower. 
St3/8A3/EMS Misformation 
spelling 
24 I pray and take a 
shower. 
I prayed and took a 
shower. 
St3/8A3/EMS Misformation 
spelling 
25 after that  After that, St3/8A3/EOC Omission 
capitalization 
26 after that After that, St3/8A3/EOP Omission 
punctuation 
27 Heard the call to 
prayer 
Heard the call to 
prayer, 
St3/8A3/EOP Omission 
punctuation 
28 maghrib prayers maghrib prayer St3/8A3/EAS Addition spelling  
29 prayer isya‟ prayer isya‟. St3/8A3/EOP Omission 
punctuation 
30 after that After that, St3/8A3/EOC Omission 
capitalization 
31 after that After that, St3/8A3/EOP Omission 
punctuation 
32 after that After that, St3/8A3/EOC Omission 
capitalization 
33 after that After that, St3/8A3/EOP Omission 
punctuation 
34 go to bed went to bed St3/8A3/EMS Misformation 
spelling 
35 that‟s how That‟s how St3/8A3/EOC Omission 
capitalization 
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No Before After Data Coding Types of error 
36 it is every day it is every day. St3/8A3/EOP Omission 
punctuation 
37 My vacation is only 
at home  
 
My vacation is only at 
home.  
 
St3/8A3/EOP Omission 
punctuation 
  
 
4. Student 4    
No Before After Data coding Types of error 
1 Last Week In Jakarta 
 
Last Week in Jakarta 
 
St4/8A3/EAC Addition 
capitalization  
2 05.00 am. 05.00 a. m. St4/8A3/EOP Omission 
punctuation 
3 take a bath took a bath St4/8A3/EMS Misformation 
spelling 
4 At 06.00 am At 06.00 a.m. St4/8A3/EOP Omission 
punctuation 
5 At 06.00 am At 06.00 a.m. St4/8A3/EOP Omission 
punctuation 
6 09.30 am. 09.30 a.m. St4/8A3/EOP Omission 
punctuation 
7 Its location It location St4/8A3/EAS Addition spelling  
8 Is close was close St4/8A3/EMS Misformation 
spelling 
9 Indonesia‟s stuggle  Indonesia‟s struggle St4/8A3/EOS Omission spelling  
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No Before After Data coding Types of error 
10 Monas is located Monas was located St4/8A3/EMS Misformation 
spelling 
11 Late in the evening Late in the evening, St4/8A3/EOP Omission 
punctuation 
12 while lisened while listened St4/8A3/EOS Omission spelling 
13 Then Then, St4/8A3/EOP Omission 
punctuation 
14 at 13.00 pm. at 1:00 p.m. St4/8A3/EMS Misformation 
spelling 
15 at 13.00 pm. at 1:00 p.m. St4/8A3/EOP Omission 
punctuation 
16 play the games play the games, St4/8A3/EOP Omission 
punctuation 
17 After that After that, St4/8A3/EOP Omission 
punctuation 
18 there many games in 
Dufan, 
there many games in 
Dufan. 
St/8A3/EMP Misformation 
punctuation 
19 Then we tried to Then, we tried to St4/8A3/EOP Omission 
punctuation 
20 we tried to played  
the games 
we tried to play the 
games 
St4/8A3/EMS Misformation 
spelling 
21 we tried to played the 
others games 
we tried to play the 
others games 
St4/8A3/EMS Misformation 
spelling 
22 we tried to played the 
others games, 
we tried to played the 
others games. 
St/8A3/EMP Misformation 
punctuation 
23 enjoyed the games enjoyed the games, St4/8A3/EOP Omission 
punctuation 
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No Before After Data coding Types of error 
24 So we cant to 
continued the game 
So, we can‟t to 
continue the game 
St4/8A3/EOP Omission 
punctuation 
25 So we cant to 
continued the game 
So, we can’t to 
continue the game 
St4/8A3/EOP Omission 
punctuation 
26 So we cant to 
continued the game 
So, we can‟t to 
continue the game 
St4/8A3/EMS Misformation 
spelling 
27 The clook was 
showing… 
The clock was 
showing… 
St4/8A3/EOS Omission spelling  
28 17.00 pm. 5.00 p.m. St4/8A3/EMS Misformation 
spelling 
29 17.00 pm. 5.00 p.m. St4/8A3/EOP Omisson 
punctuation  
30 Next Next, St4/8A3/EOP Omisson 
punctuation 
31 Buy some t-shirt Buy some t-shirts St4/8A3/EMS Misformation 
spelling 
   
5.  Student 5 
No Before After Data Coding Types of error 
1 There I was with my 
mother 
There, I was with my 
mother 
St5/8A3/EOP Omission 
punctuation  
2 I happiness in 
Yogyakarta  
I felt happy in 
Yogyakarta. 
St5/8A3/EMS Misformation 
spelling 
3 There There, St5/8A3/EOP Omission 
punctuation 
4 Parangtritis beach Parangtritis Beach St5/8A3/EOC Omission 
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No Before After Data Coding Types of error 
capitalization  
5 There There, St5/8A3/EOP Omission 
punctuation 
6 I play sand I played sand St5/8A3/EMS Misformation 
spelling  
7 Then there my sister 
and I took a bath 
Then there, my sister 
and I took a bath 
St5/8A3/EOP Omission 
punctuation 
8 After there  After that, St5/8A3/EOP Omission 
punctuation 
9 After there After that, St5/8A3/EMS Misformation 
spelling 
10 Dodol  ‟Dodol” St5/8A3/EOP Omission 
punctuation 
11 Dodol ‟Dodol” St5/8A3/EOC Omission 
capitalization 
12 clother clothes St5/8A3/EOS Omission spelling  
13 Me and my sisters I and my sisters St5/8A3/EMS Misformation 
spelling 
14 clother clothes St5/8A3/EOS Omission spelling 
15 Food foods St5/8A3/EMS Misformation 
spelling 
16 Then there Then there, St5/8A3/EOP Omission 
punctuation 
17 Then there Then there, St5/8A3/EOP Omission 
punctuation 
18 Then, Then St5/8A3/EOP Omission 
punctuation 
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No Before After Data Coding Types of error 
19 we sit there for a 
moment 
we sat there for a 
moment 
St5/8A3/EMS Misformation 
spelling  
20 Then Then, St5/8A3/EOP Omission 
punctuation 
 
6. Student 6 
No Before After Data coding Types of error 
1 to go Vacation to go vacation St6/8A3/EAC Addition 
capitalization 
2 in the morning in the morning, St6/8A3/EOP Omission 
punctuation 
3 at grandma‟s house at grandma‟s house, St6/8A3/EOP Omission 
punctuation 
4 In the village in the village St6/8A3/EAC Addition 
capitalization 
5 Apparently Apparently, St6/8A3/EOP Omission 
punctuation 
6 The village is lush, The village was lush, St6/8A3/EMS Misordering 
spelling 
7 the people are 
friendly 
the people were 
friendly 
St6/8A3/EMS Misordering 
spelling 
8 grandma‟s village grandma‟s village, St6/8A3/EOP Omission 
punctuation 
9 In the afternoon In the afternoon, St6/8A3/EOP Omission 
punctuation 
10 like to work together liked to work together St6/8A3/EMS Misordering 
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No Before After Data coding Types of error 
spelling 
 
7. Student 7 
No Before After Data coding Types of error 
1 A Beautiful Day at 
Jogja. 
 
A Beautiful Day at 
Jogja 
 
St7/8A3/EAP Addition 
punctuation  
2 Parangtritis beach Parangtritis Beach St7/8A3/EOC Omission 
capitalization  
3 such as monkeys, 
tigers, 
such as: monkeys, 
tigers, 
St7/8A3/EOP Omission 
punctuation  
4 We looked around 
that Zoo 
We looked around that 
zoo 
St7/8A3/EAC Addition 
capitalization  
5 We rally enjoyed We really enjoyed St7/8A3/EOS Omission spelling 
6 I cloud visit Jogja 
again. 
I could visit Jogja 
again. 
St7/8A3/EOS Omission spelling 
 
8.  Student 8 
No Before After Data Coding Types of error 
1 My friends and I my friends and I St8/8A3/EAC Addition 
capitalization  
2 Central jawa 
Indonesia 
Central Java, 
Indonesia 
St8/8A3/EOC Omission 
capitalization  
3 Central jawa 
Indonesia 
Central Java, 
Indonesia 
St8/8A3/EOP Omission 
punctuation  
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No Before After Data Coding Types of error 
4 Central jawa 
Indonesia 
Central Java, 
Indonesia 
St/8A3/EMS Misformation 
spelling  
5 I enjoyet the Journey I enjoyed the journey St/8A3/EMS Misformation 
spelling 
6 I enjoyet the Journey I enjoyed the journey St8/8A3/EAC Addition 
capitalization  
7 After there After there, St8/8A3/EOP Omission 
punctuation  
8 We also proceed We also proceeded St8/8A3/EMS Misformation 
spelling  
9 my friend house my friend’s house St8/8A3/EAS Addition spelling  
10 on our trip On our trip, St8/8A3/EOC Omission 
capitalization  
11 on our trip On our trip, St8/8A3/EOP Omission 
punctuation 
12 Joking and laughing  we joked and laughed. St8/8A3/EMS Misformation 
spelling 
13 Joking and laughing we joked and laughed. St8/8A3/EMS Misformation 
spelling 
14 Joking and laughing we joked and laughed. St8/8A3/EMS Misformation 
spelling 
15 After Arriving In 
front of the alley 
After arriving in front 
of the alley 
St8/8A3/EAC Addition 
capitalization  
16 After Arriving In 
front of the alley 
After arriving in front 
of the alley 
St8/8A3/EAC Addition 
capitalization 
17 We don‟t go home 
husna my friend  
we don‟t go to my 
friend’s home, Husna. 
St8/8A3/EOS Omission spelling  
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18 We don‟t go home 
husna my friend 
we don‟t go to my 
friend‟s home, Husna. 
St8/8A3/EOP Omission 
punctuation  
19 We don‟t go home 
husna my friend 
we don‟t go to my 
friend‟s home, Husna. 
St8/8A3/EOC Omission 
capitalization  
20 my friend kiosk. my friend’s kiosk. St8/8A3/EOS Omission spelling 
21 After that  after that, St8/8A3/EAC Addition 
capitalization  
22 After that after that, St8/8A3/EOP Omission 
punctuation  
23 When I got there When I got there, St8/8A3/EOP Omission 
punctuation 
24 After they came After they came, St8/8A3/EOP Omission 
punctuation 
25 After that After that, St8/8A3/EOP Omission 
punctuation 
26 Because the day was 
too dark 
Because the day was 
too dark, 
St8/8A3/EOP Omission 
punctuation 
27 but is rained  but, it was rain St8/8A3/EOP Omission 
punctuation 
28 but is rained but, it was rain St8/8A3/EMS Misformation 
spelling 
29 we had to shelter we had to sheltering St8/8A3/EMS Misformation 
spelling 
30 I feel happy  I felt happy St8/8A3/EMS Misformation 
spelling 
31 We photograph with 
our teacher  
we took a photo with 
our teacher 
STt8/8A3/EDS Misordering 
spelling  
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32 My primary school 
which was located  
My primary school 
was located 
STt8/8A3/EDS Misordering 
spelling 
 
9. Student 9 
No Before After Data Coding Types of error 
1 Holiday In 
Grandmother House 
Holiday in 
Grandmother‟s 
House 
St9/8A3/EAC Addition 
capitalization  
2 Holiday In 
Grandmother House 
Holiday in 
Grandmother’s 
House 
St9/8A3/EOS Omission spelling  
3 The last holiday The last holiday, St9/8A3/EOP Omission 
punctuation  
4 I depart at 09.00 I departed at 09.00 St9/8A3/EMS Misformation 
spelling  
5 After arriving there After arriving there, St9/8A3/EOP Omission 
punctuation 
6 After that After that, St9/8A3/EOP Omission 
punctuation 
7 my sister entered into my sister entered 
house 
St9/8A3/EDS Misordering 
spelling  
8 After that After that, St9/8A3/EOP Omission 
punctuation 
9 on the next day On the next day St9/8A3/EOC Omission 
capitalization  
10 my friend house my friend’s house St9/8A3/EOS Omission spelling  
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11 who was in front of 
my house. 
which was in front of 
my house. 
St9/8A3/EMS Misformation 
spelling  
12 After playing After playing, St9/8A3/EOP Omission 
punctuation 
13 In the afternoon In the afternoon, St9/8A3/EOP Omission 
punctuation 
14 on the last day On the last day St9/8A3/EOC Omission 
capitalization  
15 watching tv watched TV St9/8A3/EMS Misformation 
spelling  
16 watching tv watched TV St9/8A3/EOC Omission 
capitalization  
17 watching tv watched TV St9/8A3/EOC Omission 
capitalization 
18 After that After that, St9/8A3/EOP Omission 
punctuation 
19 I played hp I played HP St9/8A3/EOC Omission 
capitalization 
20 I played hp  I played HP St9/8A3/EOC Omission 
capitalization 
21 After that After that, St9/8A3/EOP Omission 
punctuation 
22 After that After that, St9/8A3/EOP Omission 
punctuation 
23 I feel happy  I felt happy St9/8A3/EMS Misformation 
spelling  
24 when I am in the when I was in the St9/8A3/EMS Misformation 
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village village, spelling 
25 when I am in the 
village 
when I was in the 
village, 
St9/8A3/EOP Omission 
punctuation 
26 there is much there was much St9/8A3/EMS Misformation 
spelling 
27 I can do ther I can do there St9/8A3/EOS Omission spelling  
28 I am happy . I was happy St9/8A3/EMS Misformation 
spelling 
29 because I can meet 
my old friend.  
 
because, I could meet 
my old friend.  
 
St9/8A3/EOP Omission 
punctuation  
30 because I can meet 
my old friend.  
 
because, I could meet 
my old friend.  
 
St9/8A3/EMS Misformation 
spelling 
 
10. Student 10 
No Before After Data coding Types of error 
1 Car Free day Car Free Day St10/8A3/EOC Omission 
capitalization  
2 Because the night 
before that 
because, the night 
before that 
St10/8A3/EOP Omission 
punctuation  
3 after we found it after we found it, St10/8A3/EOP Omission 
punctuation 
4 and we continued And we continued St10/8A3/EOC Omission 
capitalization 
5 and I was curious And I was curious St10/8A3/EOC Omission 
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capitalization 
6 and when I want to 
know 
And when I want to 
know 
St10/8A3/EOC Omission 
capitalization 
7 My wish my wish St10/8A3/EAC Addition 
capitalization  
8 has beed answered had been answered St10/8A3/EMS  Misformation 
spelling  
9 around that location, around that location. St10/8A3/EMP Misformation 
punctuation  
10 I see some people I saw some people St10/8A3/EMS Misformation 
spelling 
11 After we saw the 
program 
After we saw the 
program, 
St10/8A3/EOP Omission 
punctuation  
12 Solo Grand mall Solo Grand Mall St10/8A3/EOC Omission 
capitalization  
13 Our location our location. St10/8A3/EAC Addition 
capitalization 
14 Our location our location. St10/8A3/EOP Omission 
punctuation 
15 when we were there When we were there St10/8A3/EOC Omission 
capitalization 
16 After all the activities After all the 
activities, 
St10/8A3/EOP Omission 
punctuation 
17 in the afternoon in the afternoon, St10/8A3/EOP Omission 
punctuation 
18 because I was really 
tired 
Because I was really 
tired, 
St10/8A3/EOC Omission 
capitalization 
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19 because I was really 
tired 
Because I was really 
tired, 
St10/8A3/EOP Omission 
punctuation 
20 after dhuhur prayer After dhuhur prayer, St10/8A3/EOC Omission 
capitalization 
21 after dhuhur prayer After dhuhur prayer, St10/8A3/EOP Omission 
punctuation 
22 because of that 
incident 
Because of that 
incident, 
St10/8A3/EOC Omission 
capitalization  
23 because of that 
incident 
Because of that 
incident, 
St10/8A3/EOP Omission 
punctuation 
 
24 
tried harder for my 
future because I did 
not want to 
tried harder for my 
future, because I did 
not want to 
St10/8A3/EOP Omission 
punctuation 
25 pursue a dream 
 
pursue a dream. 
 
St10/8A3/EOP Omission 
punctuation 
 
11. Student 11 
No Before After Data Coding Types of error 
1 I woke at 05.00 a.m. I woke up at 05.00 
a.m. 
St11/8A3/EOS Omission spelling  
2 After that After that, St11/8A3/EOP Omission 
punctuation 
3 Breakfast together  I had breakfast 
together 
St11/8A3/EMS Misformation 
spelling  
4 06.30 a.m. at 07.00 
a.m. 
06.30 a.m. – 07.00 
a.m. 
St11/8A3/EOP Omission 
punctuation 
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5 After that After that, St11/8A3/EOP Omission 
punctuation 
6 my sist my sister St11/8A3/EOS Omission spelling 
7 but only I but, only I St11/8A3/EOP Omission 
punctuation 
8 my sist my sister St11/8A3/EOS Omission spelling 
9 After Arrived there After arrived there St11/8A3/EAC Addition 
capitalization  
10 We‟re joked we‟re joked St11/8A3/EAC Addition 
capitalization 
11 at 12.30 p.m At 12.30 p.m. St11/8A3/EOC Omission 
capitalization  
12 at 12.30 p.m At 12.30 p.m. St11/8A3/EOP Omission 
punctuation  
13 Were prayed together We’re prayed 
together 
St11/8A3/EOP Omission 
punctuation 
14 After that After that, St11/8A3/EOP Omission 
punctuation 
15 Were lunch together we had lunch 
together 
St11/8A3/EMS Misformation 
spelling  
16 and than  and then, St11/8A3/EOS Omission spelling  
17 and than and then, St11/8A3/EOP Omission 
punctuation 
18 Were took a nape we’re took a nap St11/8A3/EOP Omission 
punctuation 
19 Were took a nape we‟re took a nap St11/8A3/EAS Addition spelling 
20 and the afternoon And we arrived in the St11/8A3/EOC Omission 
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arrived afternoon, capitalization  
21 and the afternoon 
arrived 
And we arrived in the 
afternoon, 
St11/8A3/EDS Misordering 
spelling  
22 and the afternoon 
arrived 
And we arrived in the 
afternoon, 
St11/8A3/EOP Omission 
punctuation 
23 were prayed together we’re prayed 
together 
St11/8A3/EOP Omission 
punctuation 
24 Then Then, St11/8A3/EOC Omission 
capitalization 
25 Then Then, St11/8A3/EOP Omission 
punctuation 
26 We played like we liked play St11/8A3/EDS Misordering 
spelling  
27 In front of grandma‟s 
house 
in front of grandma‟s 
house 
St11/8A3/EAC Addition 
capitalization   
28 Then Then, St11/8A3/EOP Omission 
punctuation  
29 at 06.15 p.m. At 06.15 p.m., St11/8A3/EOC Omission 
capitalization  
30 at 06.15 p.m. At 06.15 p.m., St11/8A3/EOP Omission 
punctuation 
31 were prayed magrib 
together 
we’re prayed magrib 
together 
St11/8A3/EOP Omission 
punctuation 
32 After the evening 
prayer 
after the evening 
prayer 
St11/8A3/EAC Addition 
capitalization 
33 Then Then, St11/8A3/EOC Omission 
capitalization 
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34 Then Then, St11/8A3/EOP Omission 
punctuation 
35 we stupped for dinner 
in Solo Baru.   
 
we stopped for dinner 
in Solo Baru.   
 
St11/8A3/EOS Omission spelling  
36 After that After that, St11/8A3/EOP Omission 
punctuation 
37 We Arrived we arrived St11/8A3/EAC Addition 
capitalization  
38 We Arrived we arrived St11/8A3/EAC Addition 
capitalization 
39 Before I prepare my 
book 
Before, I prepared my 
book 
St11/8A3/EOP Omission 
punctuation 
40 Before I prepare my 
book 
Before, I prepared my 
book 
St11/8A3/EMS Misformation 
spelling  
41 Monday Monday St11/8A3/EOC Omission spelling  
42 come back after a 
long holiday 
came back after a 
long holiday 
St11/8A3/EMS Misformation 
spelling 
43 After that After that, St11/8A3/EOP Omission 
punctuation  
44 go to sleep  went to sleep. St11/8A3/EMS Misformation 
spelling 
 
12. Student 12 
No Before After Data Coding Types of error 
1 I spend time off at I spent time off at St12/8A3/EMS Misformation 
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home home spelling  
2 I am at home I was at home St12/8A3/EMS Misformation 
spelling 
3 then i went back to 
sleep 
then, I went back to 
sleep 
St12/8A3/EOP Omission 
punctuation  
4 then i went back to 
sleep 
then, I went back to 
sleep 
St12/8A3/EOC Omission 
capitalization  
5 then i wake up Then, I woke up St12/8A3/EOP Omission 
punctuation 
6 then i wake up Then, I woke up St12/8A3/EOC Omission 
capitalization 
7 then i wake up Then, I woke up St12/8A3/EMS Misformation 
spelling 
8 When i finished 
breakfast 
When I finished 
breakfast, 
St12/8A3/EOC Omission 
capitalization 
9 When i finished 
breakfast 
When I finished 
breakfast, 
St12/8A3/EOP Omission 
punctuation 
 10 i  watched television I watched television St12/8A3/EOC Omission 
capitalization 
11 Then then, St12/8A3/EOP Omission 
punctuation  
12 a few hours later a few hours later, St12/8A3/EOP Omission 
punctuation 
13 i  damaged the 
television, 
I turn off the 
television. 
St12/8A3/EOC Omission 
capitalization 
14 i  damaged the 
television, 
I turn off the 
television. 
St12/8A3/EMS Misformation 
spelling  
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15 i  damaged the 
television, 
I turn off the 
television. 
St12/8A3/EMP Misformation 
punctuation  
16 then i  pretended Then, I pretended St12/8A3/EOC Omission 
capitalization 
17 then i  pretended Then, I pretended St12/8A3/EOP Omission 
punctuation 
18 then i  pretended Then, I pretended St12/8A3/EOC Omission 
capitalization 
19 not to know, not to know. St12/8A3/EMP Misformation 
punctuation 
20  i prayed dhuhur I prayed dhuhur St12/8A3/EOC Omission 
capitalization 
21  i wake up I woke up St12/8A3/EOC Omission 
capitalization 
22 i wake up I woke up St12/8A3/EMS Misformation 
spelling  
23 open my eyes opened my eyes St12/8A3/EMS Misformation 
spelling 
24 I take a breath I took a breath  St12/8A3/EMS Misformation 
spelling 
25  i prayed ashar I prayed ashar St12/8A3/EOC Omission 
capitalization  
26 my aunt house my aunt’s house St12/8A3/EOP Omission 
punctuation  
27 my aunt house my aunt‟s house St12/8A3/EOS Omission spelling  
28 watch television there watched television 
there 
St12/8A3/EMS Misformation 
spelling 
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29 There i watched There, I watched St12/8A3/EOP Omission 
punctuation 
30 There i watched There, I watched St12/8A3/EOC Omission 
capitalization 
31 Korean drama titled Korean drama 
entitled 
St12/8A3/EOS Omission spelling  
32 I eat snacks I ate snacks St12/8A3/EMS Misformation 
spelling 
33 and enjoy movies and enjoyed movies St12/8A3/EMS Misformation 
spelling 
34  i  prayed evening I prayed evening St12/8A3/EOC Omission 
capitalization 
35 i saw the TV I saw the TV St12/8A3/EOC Omission 
capitalization 
36 I watched it late at 
night  
 I watched it until 
late night.  
 
St12/8A3/EDS Misordering 
spelling  
37 When i came home, When I came home, St12/8A3/EOC Omission 
capitalization 
38 When i came home, When I came home, St12/8A3/EOP Omission 
punctuation  
39 Then i Then, I St12/8A3/EOP Omission 
punctuation 
40 Then i Then, I St12/8A3/EOC Omission 
capitalization  
41 my neighbour‟s shop my neighbor‟s shop St12/8A3/EAS Addition spelling 
42 ice cream‟s ice creams St12/8A3/EAP Addition 
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punctuation  
43 After that After that, St12/8A3/EOP Omission 
punctuation 
44 I wash my face I washed my face St12/8A3/EMS Misformation 
spelling  
45 brush my teeth. brushed my teeth. St12/8A3/EMS Misformation 
spelling 
46 Then i closed my eyes Then, I closed my 
eyes 
St12/8A3/EOC Omission 
capitalization 
47 Then i closed my eyes Then, I closed my 
eyes 
St12/8A3/EOP Omission 
punctuation 
48 At 3 a.m. my mother 
was angry 
At 3 a.m., my mother 
was angry 
St12/8A3/EOP Omission 
punctuation 
49 i didn‟t sleep. I didn‟t sleep. St12/8A3/EOC Omission 
capitalization 
50 After that I ate sahur After that, I ate Sahur St12/8A3/EOP Omission 
punctuation 
51 After that I ate sahur After that, I ate Sahur St12/8A3/EOC Omission 
capitalization 
52 I am full I was full St12/8A3/EMS Misformation 
spelling 
53 my food is eaten by my food was eaten by St12/8A3/EMS Misformation 
spelling 
54 i  went to bed. I went to bed. St12/8A3/EOC Omission 
capitalization 
55 At 5 a.m. i opened my 
eyes 
At 5 a.m., I opened 
my eyes 
St12/8A3/EOP Omission 
punctuation 
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56 At 5 a.m. i opened my 
eyes 
At 5 a.m., I opened 
my eyes 
St12/8A3/EOC Omission 
capitalization 
57 i prayed I prayed St12/8A3/EOC Omission 
capitalization 
58 after showering i got 
ready for school 
After showering, I got 
ready for school 
St12/8A3/EOC Omission 
capitalization 
59 after showering i got 
ready for school 
After showering, I got 
ready for school 
St12/8A3/EOP Omission 
punctuation 
60 after showering i got 
ready for school 
After showering, I got 
ready for school 
St12/8A3/EOC Omission 
capitalization 
61 after that After that, St12/8A3/EOC Omission 
capitalization 
62 after that After that, St12/8A3/EOP Omission 
punctuation 
63  i saw what  I saw that St12/8A3/EOC Omission 
capitalization 
64 i saw what I saw that St12/8A3/EOS Omission spelling  
65 still touch the ground still touched the 
ground 
St12/8A3/EMS Misformation 
spelling 
66 I‟m happy I was happy St12/8A3/EMS Misformation 
spelling 
67 my feet still touch my feet still touched St12/8A3/EMS Misformation 
spelling 
68 After that i went to 
school 
After that, I went to 
school 
St12/8A3/EOP Omission 
punctuation 
69 After that i went to 
school 
After that, I went to 
school 
St12/8A3/EOC Omission 
capitalization 
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13. Student 13 
No Before After Data coding Types of error 
1 My Vacation In Bali 
 
My Vacation in Bali 
 
St13/8A3/EAC Addition 
capitalization  
2 We went to bali We went to Bali St13/8A3/EOC Omission 
capitalization 
3 on Saturday on Saturday St13/8A3/EOC Omission 
capitalization 
4 We went to bali We went to Bali St13/8A3/EOC Omission 
capitalization 
5 Awk AWK St13/8A3/EOC Omission 
capitalization 
6 Awk AWK St13/8A3/EOC Omission 
capitalization 
7 Awk AWK St13/8A3/EOC Omission 
capitalization 
8 tour best holiday Tour Best Holiday. St13/8A3/EOC Omission 
capitalization 
9 tour best holiday Tour Best Holiday. St13/8A3/EOC Omission 
capitalization 
10 tour best holiday Tour Best Holiday. St13/8A3/EOC Omission 
capitalization 
11 were listened music we’re listened music St13/8A3/EOP Omission 
punctuation 
12 were sleep we’re slept St13/8A3/EOP Omission 
punctuation 
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13 were sleep we’re slept St13/8A3/EMS Misformation 
spelling  
14 I feel happiness I felt happy St13/8A3/EMS Misformation 
spelling  
15 There There, St13/8A3/EOP Omission 
punctuation 
16 In Kurnia Village In Kurnia Village, St13/8A3/EOP Omission 
punctuation 
17 we were take a bath we were took a bath St13/8A3/EMS Misformation 
spelling  
18 has breakfast. had breakfast. St13/8A3/EMS Misformation 
spelling  
19 we go to we went to St13/8A3/EMS Misformation 
spelling  
20 tanah lot  Tanah Lot St13/8A3/EOC Omission 
capitalization 
21 tanah lot Tanah Lot St13/8A3/EOC Omission 
capitalization 
22 On the way On the way, St13/8A3/EOP Omission 
punctuation 
23 there is one my friend there was one my 
friend 
St13/8A3/EMS Misformation 
spelling  
24 tanah lot Tanah Lot, St13/8A3/EOC Omission 
capitalization 
25 tanah lot Tanah Lot, St13/8A3/EOC Omission 
capitalization 
26 tanah lot Tanah Lot, St13/8A3/EOP Omission 
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punctuation 
27 we take a picture we took a picture St13/8A3/EMS Misformation 
spelling  
28 After there After there, St13/8A3/EOP Omission 
punctuation 
29 In Bajra Sandhi In Bajra Sandhi, St13/8A3/EOP Omission 
punctuation 
30 all my friend all my friends St13/8A3/EOS Omission spelling  
31 take a picture. took a picture. St13/8A3/EMS Misformation 
spelling  
32 In bajra sandhi In Bajra Sandhi, St13/8A3/EOC Omission 
capitalization 
33 In bajra sandhi In Bajra Sandhi, St13/8A3/EOC Omission 
capitalization 
34 In bajra sandhi In Bajra Sandhi, St13/8A3/EOP Omission 
punctuation 
35 I bought es degan I bought ‟Es Degan” St13/8A3/EOP Omission 
punctuation 
36 I bought es degan I bought ‟Es Degan” St13/8A3/EOC Omission 
capitalization 
37 I bought es degan I bought ‟Es Degan” St13/8A3/EOC Omission 
capitalization 
38 gorengan  ‟Gorengan”.   St13/8A3/EOP Omission 
punctuation 
39 Gorengan ‟Gorengan” St13/8A3/EOC Omission 
capitalization 
40 And than And then, St13/8A3/EOS Omission spelling  
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41 And than And then, St13/8A3/EOP Omission 
punctuation 
42 I trip continued I continued the trip St13/8A3/EDS Misordering 
spelling 
43 We stayed in mars 
city hotel 
We stayed in Mars 
City Hotel 
St13/8A3/EOC Omission 
capitalization 
44 We stayed in mars 
city hotel 
We stayed in Mars 
City Hotel 
St13/8A3/EOC Omission 
capitalization 
45 We stayed in mars 
city hotel 
We stayed in Mars 
City Hotel 
St13/8A3/EOC Omission 
capitalization 
46 We until in  We arrived in St13/8A3/EDS Misordering 
spelling 
47 mars city hotel Mars City Hotel St13/8A3/EOC Omission 
capitalization 
48 mars city hotel Mars City Hotel St13/8A3/EOC Omission 
capitalization 
49 mars city hotel Mars City Hotel St13/8A3/EOC Omission 
capitalization 
50 mars city hotel Mars City Hotel, St13/8A3/EOC Omission 
capitalization 
51 mars city hotel Mars City Hotel, St13/8A3/EOC Omission 
capitalization 
52 mars city hotel Mars City Hotel, St13/8A3/EOC Omission 
capitalization 
53 mars city hotel Mars City Hotel, St13/8A3/EOP Omission 
punctuation 
54 I breakfast I had  breakfast St13/8A3/EMS Misformation 
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spelling  
55 take a bath, took a bath, St13/8A3/EMS Misformation 
spelling  
56 the next day the next day, St13/8A3/EOP Omission 
punctuation 
57 we go to 
Panglipuran. 
we went to 
Panglipuran. 
St13/8A3/EMS Misformation 
spelling  
58 I take a picture I took a picture St13/8A3/EMS Misformation 
spelling  
59 After that After that, St13/8A3/EOP Omission 
punctuation 
60 we go to Cening Ayu we went to Cening 
Ayu 
St13/8A3/EMS Misformation 
spelling  
61 In Cening Ayu In Cening Ayu, St13/8A3/EOP Omission 
punctuation 
62 But before But before, St13/8A3/EOP Omission 
punctuation 
63 I feel happy I felt happy St13/8A3/EMS Misformation 
spelling  
64 The last day The last day, St13/8A3/EOP Omission 
punctuation 
65 We go to Bedugul we went to Bedugul St13/8A3/EMS Misformation 
spelling  
66 we continue trip to 
Solo 
we continued trip to 
Solo 
St13/8A3/EMS Misformation 
spelling  
  
14. Student 14 
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1 My Activity 
 
My Activities 
 
St14/8A3/EMS Misformation 
spelling 
2 I wake up I woke up St14/8A3/EMS Misformation 
spelling 
3 at 05 am. at 05 a.m. St14/8A3/EOP Omission 
punctuation 
4 after that I helped 
mother 
after that, I helped 
mother 
St14/8A3/EOP Omission 
punctuation 
5 I take ritual ablution I took ritual ablution St14/8A3/EMS Misformation 
spelling 
6 and then and then, St14/8A3/EOS Omission spelling  
7 and then and then, St14/8A3/EOP Omission 
punctuation 
8 at o6 am. at o6 a.m. St14/8A3/EOP Omission 
punctuation 
9 after that after that, St14/8A3/EOP Omission 
punctuation 
10 And than And then, St14/8A3/EOS Omission spelling  
11 And than And then, St14/8A3/EOP Omission 
punctuation 
12 looked Television looked television St14/8A3/EAC Addition 
capitalization  
13 After that After that, St14/8A3/EOP Omission 
punctuation 
14 I take ritual I took ritual St14/8A3/EMS Misformation 
spelling  
15 Next, I had luch Next, I had lunch St14/8A3/EOS Omission spelling  
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No Before After Data Coding Types of error 
16 Next, I had luch Next, I had lunch St14/8A3/EOP Omission 
punctuation 
17 And than And then, St14/8A3/EOS Omission spelling  
18 And than And then, St14/8A3/EOP Omission 
punctuation 
19 I sweep floor I swept floor St14/8A3/EMS Misformation 
spelling  
20 Afternoon prayer  prayed afternoon St14/8A3/EDS Misordering 
spelling  
21 next I help mother Next, I helped mother St14/8A3/EOC Omission 
capitalizaion 
22 next I help mother Next, I helped mother St14/8A3/EOP Omission 
punctuation 
23 next I helpmother Next, I helped mother St14/8A3/EMS Misformation 
spelling  
24 After that After that, St14/8A3/EOP Omission 
punctuation 
25 Next I take a ritual 
ablution 
Next, I took a ritual 
ablution 
St14/8A3/EOP Omission 
punctuation 
26 Next I take a ritual 
ablution 
Next, I took a ritual 
ablution 
St14/8A3/EMS Misformation 
spelling  
27 Sunset prayer  prayed ashar St14/8A3/EDS Misordering 
spelling 
28 After that After that, St14/8A3/EOP Omission 
punctuation 
29 After that After that, St14/8A3/EOP Omission 
punctuation 
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No Before After Data Coding Types of error 
30 I take a ritual 
ablution 
I took a ritual 
ablution 
St14/8A3/EMS Misformation 
spelling  
31 evening prayer  prayed evening  St14/8A3/EDS Misordering 
spelling 
32 Next I had dinner Next, I had dinner St14/8A3/EOP Omission 
punctuation 
33 and than I played and then I played St14/8A3/EOS Omission spelling  
34 Activity is verry 
boring.  
activities were very 
boring. 
St14/8A3/EOS Omission spelling  
35 Activity is verry 
boring. 
activities were very 
boring. 
St14/8A3/EMS Misformation 
spelling  
36 Activity is verry 
boring. 
activities were very 
boring. 
St14/8A3/EAS Addition spelling  
 
15. Student 15 
No Before After Data coding Types of error 
1 last week, Last week, St15/8A3/EOC Omission 
capitalization  
2 I‟m alone in home  I was alone in home St15/8A3/EMS Misformation 
spelling  
3 because my mom Because my mom St15/8A3/EOC Omission 
capitalization  
4 and daddy went to and dad went to St15/8A3/EAS Addition spelling  
5 mom friend home mom friend’s home St15/8A3/EOS Omission spelling  
6 my mom and daddy my mom and dad St15/8A3/EAS Addition spelling  
7 went to went to, St15/8A3/EOP Omission 
133 
 
  
No Before After Data coding Types of error 
punctuation  
8 I‟m make over I was make up St15/8A3/EMS Misformation 
spelling  
9 After that After that, St15/8A3/EOP Omission 
punctuation 
10 my mom and my 
daddy 
my mom and my dad St15/8A3/EAS Addition spelling  
11 mom friend home mom friend’s home, St15/8A3/EOS Omission spelling  
12 mom friend home mom friend’s home, St15/8A3/EOP Omission 
punctuation 
13 I‟m washed I was washed St15/8A3/EMS Misformation 
spelling  
14 Clothes, and cleaned clothes and cleaned St15/8A3/EAP Addition 
punctuation  
15 mom and daddy mom and dad St15/8A3/EAS Addition spelling  
16 came back In home came back in home St15/8A3/EAC Addition 
capitalization  
17 I‟m and mom  I and mom St15/8A3/EMS Misformation 
spelling  
18 buy fruit‟s buy fruits St15/8A3/EAP Addition 
punctuation  
19 After  After that, St15/8A3/EOS Omission spelling  
20 After After that, St15/8A3/EOP Omission 
punctuation 
21 I „m and mom I and mom St15/8A3/EMS Misformation 
spelling  
22 with my mommy with my mom, St15/8A3/EAS Addition spelling  
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No Before After Data coding Types of error 
23 with my mommy with my mom, St15/8A3/EOP Omission 
punctuation 
24 my daddy Group 
prayer 
my dad group prayer St15/8A3/EAS Addition spelling  
25 my daddy Group 
prayer 
my dad group prayer St15/8A3/EAC Addition 
capitalization 
26 In mosque. in mosque. St15/8A3/EAC Addition 
capitalization 
27 After that my dad 
watched television 
After that, my dad 
watched television 
St15/8A3/EOP Omission 
punctuation 
28 I „m and mommy I and mom St15/8A3/EMS Misformation 
spelling  
29 I „m and mommy I and mom St15/8A3/EAS Addition spelling  
30 I‟m read I read St15/8A3/EMS Misformation 
spelling  
31 Read Al-qur‟an Read Al-Qur‟an St15/8A3/EOC Omission 
capitalization  
32 Monday Monday St15/8A3/EOC Omission 
capitalization  
33 after I‟m read Al-
qur‟an 
After I read Al-
Qur‟an, 
St15/8A3/EOC Omission 
capitalization  
34 after I‟m read Al-
qur‟an 
After I read Al-
Qur‟an, 
St15/8A3/EMS Misformation 
spelling  
35 after I‟m read Al-
qur‟an 
After I read Al-
Qur‟an, 
St15/8A3/EOC Omission 
capitalization  
36 after I‟m read Al-
qur‟an 
After I read Al-
Qur‟an, 
St15/8A3/EOP Omission 
punctuation  
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No Before After Data coding Types of error 
37 My mommy cooking  my mom cooking St15/8A3/EAS Addition spelling  
38 Than I took ritual 
ablution 
Then I took ritual 
ablution 
St15/8A3/EOS Omission spelling  
39 Next I evening prayer Next, I prayed 
evening 
 
St15/8A3/EOP Omission 
punctuation  
40 Next I evening prayer Next, I prayed 
evening 
 
St15/8A3/EDS Misordering 
spelling  
41 After I evening 
prayer, 
After evening prayer, St15/8A3/EAS Addition spelling 
42 my dad come my dad came St15/8A3/EMS Misformation 
spelling  
43 from mosque from mosque. St15/8A3/EOP Omission 
punctuation  
44 after than After that, St15/8A3/EOC Omission 
capitalization  
45 after than After that, St15/8A3/EOS Omission spelling  
46 after than After that, St15/8A3/EOP Omission 
punctuation  
47 watched televion watched television St15/8A3/EOS Omission spelling  
48 after that After that, St15/8A3/EOC Omission 
capitalization  
49 after that After that, St15/8A3/EOP Omission 
punctuation  
50 I follow my dad I followed my dad St15/8A3/EMS Misformation 
spelling  
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No Before After Data coding Types of error 
51 Because done night Because done night, St15/8A3/EOP Omission 
punctuation  
52 my family sleep. my family slept, St15/8A3/EMS Misformation 
spelling  
53 my family sleep. my family slept, St15/8A3/EMP Misformation 
punctuation  
54 I wake up I woke up St15/8A3/EMS Misformation 
spelling 
55 03.00 am 03.00 a.m., St15/8A3/EOP Omission 
punctuation  
56 03.00 am 03.00 a.m., St15/8A3/EOP Omission 
punctuation  
57 03.00 am 03.00 a.m., St15/8A3/EOP Omission 
punctuation  
58 I‟m get ready to went 
to school  
I got ready to go to 
school.  
St15/8A3/EMS Misformation 
spelling 
59 I‟m get ready to went 
to school  
I got ready to go to 
school.  
St15/8A3/EMS Misformation 
spelling 
60 I‟m get ready to went 
to school 
I got ready to go to 
school.  
St15/8A3/EMS Misformation 
spelling 
61 I‟m get ready to went 
to school 
I got ready to go to 
school.  
St15/8A3/EOP Omission 
punctuation  
  
16. Student 16 
No Before After Data coding Types of error 
1 Went To Jakarta Went to Jakarta St16/8A3/EAC Addition 
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No Before After Data coding Types of error 
  capitalization 
2 A few months ago A few months ago, St16/8A3/EOP Omission 
punctuation  
3 I went with my father 
and mother to 
Jakarta  
I, my father and my 
mother went to 
Jakarta 
St16/8A3/EDS Misordering 
spelling  
4 went to Jakarta went to Jakarta, St16/8A3/EOP Omission 
punctuation  
5 at 04.00 p.m at 04.00 p.m. St16/8A3/EOP Omission 
punctuation  
6 On the way On the way, St16/8A3/EOP Omission 
punctuation  
7 A few hours later A few hours later, St16/8A3/EOP Omission 
punctuation  
8 we stoped we stopped St16/8A3/EOS Omission spelling  
9 After dinner After dinner, St16/8A3/EOP Omission 
punctuation  
10 we finally arrive we finally arrived St16/8A3/EMS Misformation 
spelling  
11 at 02.00 a.m. at 02.00 a.m., St16/8A3/EOP Omission 
punctuation  
12 And order a car and order a car St16/8A3/EAC Addition 
capitalization  
13 my sister boarding 
house 
my sister’s boarding 
house 
St16/8A3/EOS Omission spelling  
14 at 06.00 a.m, at 06.00 a.m., St16/8A3/EOP Omission 
punctuation  
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No Before After Data coding Types of error 
15 world ‟Firliansyah” word ‟Firliansyah” St16/8A3/EAS Addition spelling  
16 There I can carry her There, I can carry 
her 
St16/8A3/EOP Omission 
punctuation  
17 We are happy We were happy St16/8A3/EMS Misformation 
spelling  
18 the baby is very 
beautiful 
the baby was very 
beautiful 
St16/8A3/EMS Misformation 
spelling  
19 baby who is there baby who was there St16/8A3/EMS Misformation 
spelling  
20 we are happy we were happy St16/8A3/EMS Misformation 
spelling  
 
17. Student 17 
No Before After Data coding Types of error 
1 Me and my family I and my family St17/8A3/EMS Misformation 
spelling  
2 I was Indrayanti 
Beach 
It was Indrayanti 
Beach 
St17/8A3/EOS Omission spelling  
3 I want to Gunung 
Kidul by car 
I went to Gunung 
Kidul by car 
St17/8A3/EOS Omission spelling  
4 At 11 am, At 11 a.m., St17/8A3/EOP Omission 
punctuation 
5 At 11 am, At 11 a.m., St17/8A3/EOP Omission 
punctuation 
6 Ther was so many 
people 
There were so many 
people 
St17/8A3/EOS Omission spelling  
139 
 
  
No Before After Data coding Types of error 
7 Ther was so many 
people 
There were so many 
people 
St17/8A3/EMS Misformation 
spelling  
8 It was suny day It was sunny day St17/8A3/EOS Omission spelling  
9 me and my sister get 
down 
I and my sister got 
down 
St17/8A3/EMS Misformation 
spelling  
10 me and my sister get 
down 
I and my sister got 
down 
St17/8A3/EMS Misformation 
spelling  
11 all of stuff all of stuffs St17/8A3/EOS Omission spelling  
12 Me and my father 
play 
I and my father 
played 
St17/8A3/EMS Misformation 
spelling  
13 Me and my father 
play 
I and my father 
played 
St17/8A3/EMS Misformation 
spelling  
14 around to Beach around the beach, St17/8A3/EMS Misformation 
spelling  
15 around to Beach around the beach, St17/8A3/EAC Addition 
capitalization  
16 around to Beach around the beach, St17/8A3/EOP Omission 
punctuation  
17 And we saw and we saw St17/8A3/EAC Addition 
capitalization  
18 At 04.00 pm At 04.00 p.m., St17/8A3/EOP Omission 
punctuation  
19 At 04.00 pm At 04.00 p.m., St17/8A3/EOP Omission 
punctuation  
20 At 04.00 pm At 04.00 p.m., St17/8A3/EOP Omission 
punctuation  
21 to beach to beach, St17/8A3/EOP Omission 
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No Before After Data coding Types of error 
punctuation  
22 we arrive at home we arrived at home St17/8A3/EMS Misformation 
spelling  
23 my family my family, St17/8A3/EOP Omission 
punctuation  
24 And I hope and I hope St17/8A3/EAC Addition 
capitalization  
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Students Attendance  
No Nama Siswa L/P 
1 Alya Octavia P E P 
2 Alfrisa Farihatul Husna P 
3 Annida K P P 
4 Aufayasin Aden A. Z P 
5 Autentik E.K.N P 
6 Berliana Salma Putri H P 
7 Dhiya Rara A P 
8 Frisca Lia Syavira P 
9 Isna Aulia P 
10 Meysa Luthfia Zahrah P 
11 Nabila Jihan R P 
12 Najwa Najibah N S P 
13 Niken Ira W P 
14 Sendy Rezza Amellia P 
15 Siti Khairunnisa R P 
16 Syifa Az Zahra P 
17 Zaandya Fauziah N H P 
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Interview with English Teacher 
Narasumber :Hj. Royani, S.Pd (Guru Bahasa Inggris MTs N 
2 Surakarta) 
Pewawancara : Lulu Anggraeni 
L   : Pewawancara 
R   : Narasumber 
L : Assalamualaikum bu Royani, maaf mengganggu waktunya, saya mau 
wawancara sebentar boleh? 
R : Iya mbak boleh silahkan  
L : Langsung saya mulai ya bu. Apakah  Bu royani di MTs N 2  Surakarta 
hanya mengajar di kelas 8 saja? 
R : Untuk sekarang ini saya mengajar di kelas 8 dan 9, sebelumnya saya 
mengajar di kelas7 dan 9 mbak 
L : Berarti ibu sudah merasakan mengajar di semua tingkatan ya. Sudah 
berapa tahun ibu mengajar di sini? 
R : Kalau untuk mengajar kelas 8 dan 9 saya baru 3 tahun ini mbak 
L : Selama mengajar bahasa inggris terutama di kelas 8 di skill writing itu 
kira-kira kesulitan apa saja yang ibu hadapi? 
R : Kalau di writing, anak-anak itu sering menulis dalam bahasa Indonesia 
dulu baru di translate ke dalam bahasa inggris. Ketika saya arahkan 
langsung menulis dalam bahasa inggris dengan pola SPOK, mereka malah 
kesulitan dengan kata kerjanya dan kosa katanya.  
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L :Lalu, di semester 2 ini kan ada materi teks recount bu, dan ibu juga sudah 
member tugas kepada siswa untuk membuat teks recount, nah kira-kira 
menurut pandangan ibu anak-anak merasa kesulitan tidak dalam membuat 
teks nya? 
R : Dilihat dari hasil nya sih menurut saya anak-anak kelas 8 itu sudah bisa 
menyusun teks dengan cukup baik, namun ya masih banyak yang kurang 
paham sama tenses nya mbak. Recount kan pake nya verb 2 nah anak- anak 
ini kadang masih bingung sama verb 1 verb 2 gitu. Jadi kadang-kadang saya 
juga jelasin lagi tentang tenses nya. Selain itu vocab nya yang agak kurang 
sehingga kadang di tulis dalam bahasa. Tapi kalau untuk vocab anak-anak di 
kelas sore mereka hafalan vocab tentang verb 1, verb 2, verb 3. Dan juga di 
ajari teknik menulis suatu paragraph. 
L : Apakah ibu sendiri pernah mengajarkan tentang mechanics dalam 
penulisan paragraph yang meliputi penggunaan tanda baca, penggunaan 
huruf capital dan penggejaan vocab yang benar? 
R : Iya tentu saja saya jelaskan teknik menulis suatu cerita terutama di teks 
recount, tapi saya tidak banyak menjelaskan karena dalam pelajaran bahasa 
Indonesia kan saya kira juga sudah diajarkan.  
L : Dari hasil analisis yang saya lakukan dari recount text hasil karya siswa 
kelas VIII A3, hasilnya menunjukkan bahwa beberapa siswa melakukan 
kesalahan yaitu kurang tepat dalam menggunakan tanda baca seperti koma, 
titik, tanda petik, kurang tepat dalam menggunakan huruf capital dan ada 
beberapa kesalahan dalam pengejaan vocab. Namun, kesalahan terbanyak 
yang dilakukan oleh siswa adalah tidak memberi tanda baca koma (,) di 
tulisannya. Menurut ibu mengapa siswa lebih dominan melakukan 
kesalahan tersebut? 
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R : Kalau soal itu ya mbak menurut saya siswa itu lebih cenderung 
memperhatikan verb atau grammar nya dan juga vocab yang sesuai. Apalagi 
ini kan teks berbahasa inggris jadi mereka mementingkan itu. Jadi, mereka 
kurang memperhatikan tanda baca apalagi koma itu kan walaupun penting 
tapi siswa sering mengabaikan ya mbak.  
L :  Iya bu. Kemudian kira- kira apa yang menjadi penyebab atau sumber 
murid-murid melakukan kesalahan dalam menggunakan mechanics secara 
keseluruhan dalam tulisan mereka? 
R : Yang menjadi penyebab adalah anak-anak kurang teliti dan kurang begitu 
menganggap penting atau kurang pemahaman dalam pemenggalan kalimat 
dan menggunakan tanda baca dengan tepat.  
L : Lalu solusi apa yang kira-kira bisa ibu lakukan untuk mengatasi atau 
mengurangi kesalahan yang di buat oleh siswa? 
R : Ya kalau solusi dari saya kepada siswa, saya akan menunjukkan kesalahan 
mereka lalu memberikan penjelasan yang seharusnya dan memberikan tugas 
pada mereka untuk menyalin  tugas lama atau menyuruh membuat teks baru 
dengan tema yang berbeda dengan lebih memperhatikan penggunaan tanda 
baca dan huruf capital yang lebih tepat. Lalu, untuk ejaan kata kerja yang 
belum benar anak-anak bisa cek di kamus.  
L : Dan dengan adanya kelas sore yang siswa menghafal tadi juga bisa jadi 
solusi untuk mengurangi kesalahan ya bu? 
R : Iya mbak, jadi kan anak-anak kalau latihan terus menerus lama-lama juga 
mengerti mana yang salah dan mana yang benar.  
L : Iya ibu, mungkin itu saja yang saya tanyakan bu. Terimakasih banyak atas 
waktu nya 
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R : Iya mbak sama- sama semoga bermanfaat untuk skripsi mbak ya 
L : Aamiin bu 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
 
Satuan Pendidikan : MTsN Surakarta II       
Mata Pelajaran         : Bahasa Inggris 
Kelas/semester : VIII/2 (dua) 
Materi Pokok : Teks lisan dan tulis berbentuk recount dengan 
menyatakan dan menanyakan tentang kejadian, dan 
peristiwa, pendek dan sederhana. 
Alokasi Waktu   : 8 pertemuan (16 JP) 
 
 
A. Kompetensi Inti 
1. KI 1 : Menghargai dan menghayati  ajaran agama yang dianutnya. 
2. KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, percaya 
diri,  dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam dalam jangkauan pergaulan dan keberadaannya 
3. KI 3 : Memahami dan menerapkan pengetahuan (faktual, 
konseptual, dan prosedural) berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata. 
4. KI 4 : Mengolah,  menyaji, dan menalar dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan sumber lain yang sama dalam sudut pandang/teori.  
 
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
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No Kompetensi Dasar 
Indikator Pencapaian 
Kompetensi 
1 
1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi 
internasional yang diwujudkan dalam 
semangat belajar. 
  
2 
2.1  Menunjukkan perilaku santun dan 
peduli dalam melaksanakan 
komunikasi interpersonal dengan 
guru dan teman. 
  
2.2 Menunjukkan perilaku jujur, disiplin, 
percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi 
transaksional dengan guru dan teman 
  
2.3  Menunjukkan perilaku tanggung 
jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan 
komunikasi fungsional. 
  
3 
 
3.12 
 
Menerapkan struktur teks dan unsur 
kebahasaan untuk memahami teks 
recount dengan menyatakan dan 
menanyakan tentang kegiatan, 
kejadian, dan peristiwa, pendek dan 
sederhana, sesuai dengan konteks 
penggunaannya. 
 
3.12.1 
 
 
 
 
 
 
 
Mendengarkan atau 
membaca ungkapan atau 
tutur kata yang digunakan 
untuk memahami teks 
recount dengan menyatakan 
dan menanyakan tentang 
kegiatan, kejadian, dan 
peristiwa, pendek dan 
sederhana, sesuai dengan 
konteks penggunaannya. 
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3.12.2 
 
 
 
Mengidentifikasi ungkapan 
yang digunakan untuk 
memahami teks recount 
dengan menyatakan dan 
menanyakan tentang 
kegiatan, kejadian, dan 
peristiwa, pendek dan 
sederhana, sesuai dengan 
konteks penggunaannya. 
4  
 
4.14 
 
 
 
 
 
 
 
4.15 
 
 
 
Menangkap makna teks recount lisan 
dan tulis, pendek dan sederhana, 
tentang kegiatan, kejadian, peristiwa. 
 
 
 
 
Menyusun teks recount lisan dan tulis, 
pendek dan sederhana, tentang 
kegiatan, kejadian, peristiwa, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan yang 
benar dan sesuai konteks. 
 
 
4.14.1 
 
 
 
 
 
 
 
4.15.1 
 
 
 
 
 
Mengidentifikasi ungkapan 
untuk memahami makna 
teks recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian, 
peristiwa. 
 
Menirukan ungkapan yang 
digunakan untuk menyusun 
teks recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian 
dan peristiwa. 
 
Membuat percakapan 
pendek yang menggunakan 
ungkapan yang digunakan 
untuk menyusun teks 
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4.15.2 
 
 
 
 
 
 
 
 
 
4.15.3 
 
 
 
 
 
 
 
 
 
recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian 
dan peristiwa. 
 
Menggunakan struktur teks 
dan unsur kebahasaan yang 
digunakan untuk menyusun 
teks recount lisan dan tulis, 
pendek dan sederhana, 
tentang kegiatan, kejadian 
dan peristiwa. 
 
Melakukan percakapan 
yang digunakan untuk 
menyusun teks recount lisan 
dan tulis, pendek dan 
sederhana, tentang kegiatan, 
kejadian dan peristiwa. 
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4.15.4 
 
 
 
 
 
C. Tujuan Pembelajaran    
 
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat: 
1) Mendengarkan atau membaca ungkapan atau tutur kata yang 
digunakan untuk memahami teks recount dengan menyatakan dan 
menanyakan tentang kegiatan, kejadian, dan peristiwa, pendek dan 
sederhana, sesuai dengan konteks penggunaannya. 
2) Mengidentifikasi ungkapan yang digunakan untuk memahami teks 
recount dengan menyatakan dan menanyakan tentang kegiatan, 
kejadian, dan peristiwa, pendek dan sederhana, sesuai dengan konteks 
penggunaannya. 
3) Mengidentifikasi ungkapan untuk memahami makna teks recount lisan 
dan tulis, pendek dan sederhana, tentang kegiatan, kejadian, peristiwa. 
4) Menirukan ungkapan yang digunakan untuk menyusun teks recount 
lisan dan tulis, pendek dan sederhana, tentang kegiatan, kejadian dan 
peristiwa. 
5) Membuat percakapan pendek yang menggunakan ungkapan yang 
digunakan untuk menyusun teks recount lisan dan tulis, pendek dan 
sederhana, tentang kegiatan, kejadian dan peristiwa. 
6) Menggunakan struktur teks dan unsur kebahasaan yang digunakan 
untuk menyusun teks recount lisan dan tulis, pendek dan sederhana, 
tentang kegiatan, kejadian dan peristiwa. 
7) Melakukan percakapan yang digunakan untuk menyusun teks recount 
lisan dan tulis, pendek dan sederhana, tentang kegiatan, kejadian dan 
peristiwa. 
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D. Materi Pembelajaran   
Fungsi sosial 
Menguraikan pengalaman, peristiwa, kejadian untuk melaporkan, 
meneladani, membanggakan, berbagi pengalaman, dsb. 
Struktur teks 
a. Orientasi: menyebutkan tujuan dan peristiwa/kejadian/ pengalaman 
secara umum 
b. Uraian tindakan/kejadian secara berurut dan runtut 
c. Penutup (seringkali ada): komentar atau penilaian umum. 
Unsur kebahasaan 
(1) Uraian tindakan dalam Past Tense: Simple and Continuous, woke, 
took, went, got, did, had, was waiting, were sleeping 
(2) Adverbia penghubung waktu: first, then, after that, before, at last, finally, 
dsb. 
(3) Adverbia dan frasa preposisional penujuk waktu: yesterday, last 
month, on Monday, an hour ago, immediately, dsb. 
(4) Ejaan dan tulisan tangan dan cetak yang jelas dan rapi 
(5) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan. 
 
Topik 
Peristiwa, kejadian, pengalaman yang terjadi di sekolah, rumah, dan 
masyarakat sekitar siswa, dengan memberikan keteladanan tentang 
perilaku disiplin, jujur, peduli, pola hidup sehat, dan ramah 
lingkungan. 
 
E. Metode Pembelajaran 
1. Metode Ilmiah 
2. CLT 
 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media 
Laptop, LCD, foto 
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2. Alat 
Realia benda, spidol warna 
 
3. Sumber Pembelajaran 
a. Zaida, Nur. Bright: An English Course for Junior High School 
Students. Jakarta: Penerbit Erlangga.Hal. 195-216. 
b. Keteladanan ucapan dan tindakan guru menggunakan setiap 
tindakan komunikasi interpersonal/ transaksional  dengan benar 
dan akurat. 
c. Sumber dari internet, seperti: 
- www.dailyenglish.com 
- http://americanenglish.state.gov/files/ae/resource_files 
- http://learnenglish.britishcouncil.org/en/ 
 
G. Langkah-langkah Kegiatan Pembelajaran  
 
Pertemuan Kesatu 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
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6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
 
Mengamati 
1) Peserta didik membaca teks pada activity 1 dengan cermat. 
2) Peserta didik mengidentifikasi kalimat dengan menuliskan “T (True)” 
atau “F (False)” (activity 2). 
3) Peserta didik melengkapi kalimat menggunakan kata-kata di dalam kotak 
(activity 3). 
4) Peserta didik mendengarkan rekaman tentang pengalaman yang tidak 
terlupakan oleh Firman, kemudian melengkapi bagian dari paragraf yang 
rumpang (activity 4). 
5) Peserta didik mendengarkan penjelasan guru mengenai “Recount Text” 
 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Kedua 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
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2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
 
Mengamati 
1) Peserta didik mengamati penjelasan guru mengenai review dari “Simple 
Past” dan “Past Continuous Tense.” 
2) Peserta didik mengisi kalimat rumpang menggunakan “Simple Past” atau 
“Past Continuous Tense” (activity 5). 
3)  Peserta didik menggabungkan dua kalimat menggunakan “when” atau 
“while” (activity 6). 
Menanyakan 
1) Peserta didik mendiskusikan pertanyaan pada activity 7. 
2) Peserta didik membaca surat, kemudian melengkapi surat menggunakan 
kata-kata di dalam kurung dengan tepat (activity 8). 
3) Peserta didik membaca nyaring, teks pada activity 8 yang telah dilengkapi 
(activity 9). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
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2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Ketiga 
 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
 
Menanyakan 
1) Peserta didik mengoreksi kalimat pada activity 10 berdasarkan surat 
pada activity 8. 
2) Peserta didik mendiskusikan dengan teman mengenai peribahasa dalam 
bahasa Indonesia yang memiliki persamaan arti dengan “don’t judge the 
book by its cover” (activity 11). 
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3) Peserta didik memasangkan arti dari masing-masing English Proverbs 
dalam activity 12. 
4) Peserta didik mencari English Proverbs sebanyak-banyaknya, kemudian 
menceritakan apa makna dari English Proverbs tersebut (activity 13). 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Guru menyuruh siswa untuk mewawancarai tetangganya untuk 
mengumpulkan iformasi mengenai jati diri (activity 17) untuk pertemuan 
selanjutnya. 
5) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Keempat 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
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Kegiatan inti (60 menit) 
  
Mengeksplorasi 
1) Peserta didik membaca teks pada activity 14, kemudian menjawab 
pertanyaan berdasarkan teks. 
2) Peserta didik bekerja dalam kelompok yang terdiri dari lima orang, 
kemudian menanyakan apa yang mereka lakukan minggu lalu, 
kemudian mengisi tabel seperti yang telah dicontohkan pada activity 15. 
3) Peserta didik menceritakan apa yang dilakukan anggota kelompok 
minggu lalu (activity 16). 
4) Peserta didik membuat Recount Text berdasarkan topik yang dipilih 
(activity 17). 
 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Kelima 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
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memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengeksplorasi 
 
1) Peserta didik membaca komik pada activity 18. 
2) Peserta didik menuliskan arti dari kata-kata dalam activity 19. 
3) Peserta didik mebaca komik pada activity 18, kemudian menjawab 
pertanyaaan pada activity 20. 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Keenam 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
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4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengeksplorasi 
1) Peserta didik mendengarkan penjelasan guru mengenai kata keterangan 
waktu dalam Recount Text. 
2) Peserta didik memperhatikan gambar liburan Lia, kemudian menuliskan 
apa yang dia lakukan selama liburan berdasarkan gambar pada activity 
21. 
3) Peserta didik secara berpasangan, menuliskan catatan dalam diary Lia 
(activity 22). 
 
Pertemuan Ketujuh 
Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
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5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengasosiasi  
1) Peserta didik mendengarkan penjelasan guru mengenai kalimat utama. 
2) Peserta didik membaca paragraf pada activity 23, kemudian 
menggarisbawahi kalimat utamanya. 
3) Peserta didik mengurutkan kalimat acak menjadi sebuah paragraf 
dengan cara mencari kalimat utama terlebih dahulu, kemudian 
menggarisbawahi kalimat tersebut (activity 24). 
4) Peserta didik mendengarkan penjelasan guru mengenai kalimat 
pendukung yang memberi informasi tambahan dalam sebuah paragraf. 
5) Peserta didik membaca kalimat dengan teliti, kemudian menandai tiga 
kalimat yang tidak berhubungan dengan kalimat utama. Selanjutnya, 
peserta didik mengurutkan kalimat yang relevan menjadi sebuah 
paragraf (activity 25). 
 
Penutup (10 menit) 
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
Pertemuan Kedelapan 
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Pendahuluan  (10 menit ) 
1) Guru memberi salam (greeting); 
2) Guru memeriksa kehadiran siswa; 
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  
mengikuti proses   pembelajaran;  
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  
manfaat dan  aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan 
memberikan  contoh  dan  perbandingan  lokal,  nasional  dan 
internasional;  
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan 
materi yang akan dipelajari;  
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  
yang  akan dicapai;  
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus. 
 
Kegiatan inti (60 menit) 
  
Mengasosiasi  
1) Peserta didik melengkapi catatan pendek mengenai Recount 
menggunakan kata-kata di dalam kotak (activity 26). 
 
Mengkomunikasikan 
1) Peserta didik menuliskan hal-hal apa yang dilakukan minggu lalu 
dengan mengisi outline pada activity 27. 
2) Peserta didik menuliskan Recount text tentang liburan mereka (activity 
28). 
3) Peserta didik menceritakan pengalaman liburan kepada teman sekelas 
(activity 29) 
 
Penutup (10 menit) 
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1) Peserta didik dan guru melakukan refleksi terhadap kegiatan 
pembelajaran dan manfaat-manfaatnya. 
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan 
hasil pembelajaran. 
3) Peserta didik memperhatikan informasi tentang rencana kegiatan 
pembelajaran untuk pertemuan berikutnya. 
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
H. Penilaian 
 
1. Rubrik Penilaian Sikap Spiritual 
 
a. Pedoman Penskoran: 
 
    
              
            
      
 
 
No Indikator Skor 
1 Menggunakan 8 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
5 
2 Menggunakan 6 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
4 
3 Menggunakan 4 kata positif dan dua diantaranya adalah kata 
“God” dan “Thank”  
3 
4 Menggunakan 4 kata positif tanpa kata “God” dan “Thank”  2 
5 Menggunakan kurang dari 4 kata positif tanpa kata “God” dan 
“Thank”  
1 
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2.  Rubrik Penilaian Sikap Sosial 
  
Deskripsi sikap social Nilai 
Berperilaku santun, peduli, dan percaya 
diri  dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman. 
Selalu  2 
Kadang-kadang 1 
Jarang 0.5 
 
a. Pedoman Penskoran 
 
    
              
            
      
 
3. Pengetahuan 
a. Teknik penilaian : Tes tertulis  
b.  Bentuk instrumen : Mengisi teks rumpang, menerjemahkan, dan 
menjawab pertanyaan 
c. Kisi-kisi : 
No Indikator Butir Instrumen 
1.  Peserta didik dapat melengkapi kalimat 
rumpang berdasarkan kata-kata yang 
tersedia. 
Activity 3 
Activity 5 
2.  Peserta didik dapat mencari English proverbs 
beserta artinya. 
Activity 13 
3.  Peserta didik dapat menuliskan arti dari 
kata-kata di dalam daftar. 
Activity 19 
4.  Peserta didik dapat mengisi teks rumpang 
sesuai dengan rekaman yang didengarnya. 
Activity 4 
5.  Peserta didik dapat mengidentifikasi kalimat 
pendukung dalam paragraf. 
Activity 25 
6.  Peserta didik dapat menjawab pertanyaan 
berdasarkan teks. 
Activity 14 
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4. Keterampilan 
d. Teknik Penilaian  :    Unjuk Kerja 
e.  Bentuk Instrumen   :  Tes kemampuan membaca, mendengarkan, 
berbicara, dan menulis 
f. Kisi-kisi  : 
No. Keterampilan/Indikator Butir Instrumen 
Membaca  
1.  Peserta didik dapat mengidentifikasi kalimat 
utama, kata keterangan waktu dalam Recount text. 
Activity 1 
Activity 9 
Activity 20 
Activity 23 
2.  Peserta didik dapat melengkapi kalimat dengan 
kata-kata yang tersedia. 
Activity 26 
Mendengarkan  
1.  Peserta didik dapat mengisi teks rumpang 
berdasarkan kata-kata yang telah disediakan. 
Activity 8 
Berbicara  
1.  Peserta didik dapat mendiskusikan mengenai 
fungsi, bentuk kalimat, dan contoh Recount 
text. 
Activity 7 
2.  Peserta didik mendiskusikan peribahasa 
dalam bahasa Inggris. 
Activity 11 
3.  Peserta didik dapat menceritakan kegiatan 
yang dilakukan minggu lalu/pada saat 
liburan. 
Activity 16 
Activity 29 
4.  Peserta didik dapat bercerita sesuai dengan 
topik yang telah disediakan. 
Activity 17 
5.  Peserta didik memperhatikan cerita dalam 
komik. 
Activity 18 
Menulis  
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1.  Peserta didik dapat mengidentifikasi kalimat 
yang tersedia berdasarkan teks. 
Activity 2 
2.  Peserta didik dapat menggabungkan kalimat 
menggunakan when/while. 
Activity 6 
3.  Peserta didik dapat menuliskan bentuk 
negatif dari Simple Past Tense. 
Activity 10 
4.  Peserta didik dapat menemukan arti dari 
peribahasa. 
Activity 12 
5.  Peserta didik dapat melengkapi tabel yang 
berisikan kegiatan apa saja yang dilakukan 
teman-teman pada akhir pekan lalu. 
Activity 15 
6.  Peserta didik dapat menuliskan kegiatan yang 
dilakukan seseorang pada waktu liburan. 
Activity 21 
7.  Peserta didik menuliskan kegiatan dalam 
buku diary. 
Activity 22 
8.  Peserta didik mengurutkan kalimat acak 
menjadi sebuah paragraf 
Activity 24 
9.  Peserta didik mengisi outline yang berisikan 
kegiatan apa yang dilakukan pada akhir 
pekan minggu lalu. 
Activity 27 
10.  Peserta didik menuliskan Recount text 
berdasarkan outline yang telah dibuat. 
Activity 28 
 
g. Konversi keterampilan membaca dan mendengarkan. 
Setiap jawaban benar diberi skor 1 (satu) 
 
    
              
            
      
 
 
h. Rubrik untuk penilaian keterampilan berbicara : 
ASPEK KETERANGAN SKOR 
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Pelafalan 
 Sangat jelas sehingga mudah dipahami 
 Mudah dipahami meskipun pengaruh bahasa ibu 
dapat dideteksi 
 Ada masalah pengucapan sehingga pendengar 
perlu  konsentrasi penuh 
 Ada masalah pengucapan yang serius sehingga 
tidak bisa dipahami 
4 
3 
 
2 
 
1 
Tatabahasa  Tidak ada atau sedikit kesalahan tatabahasa 
 Kadang-kadang ada kesalahan tetapi tidak 
mempengaruhi makna 
 Sering membuat kesalahan sehingga makna sulit 
dipahami 
 Kesalahan tatabahasa sangat parah sehingga tidak 
bisa dipahami 
4 
3 
 
2 
 
1 
Kosakata  Menggunakan kosakata dan ungkapan yang tepat  
 Kadang-kadang menggunakan kosakata yang 
kurang tepat sehingga harus menjelaskan lagi 
 Sering menggunakan kosakata yang tidak tepat  
 Kosakata sangat terbatas sehingga percakapan 
tidak mungkin terjadi 
4 
3 
 
2 
1 
Kelancaran  Sangat lancar. 
 Kelancaran sedikit terganggu oleh masalah bahasa 
 Sering ragu-ragu dan terhenti karena keterbatasan 
bahasa 
 Bicara terputus-putus dan terhenti sehingga 
percakapan tidak mungkin terjadi. 
4 
3 
2 
 
1 
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i. Rubrik penilaian untuk keterampilan menulis  
 
 
 
 
 
 
 
 
 
 
 
No Aspek yang Dinilai Kriteria Skor 
1 Kesesuaian isi dengan 
tujuan penulisan pesan 
100% isi sesuai  5 
80% isi sesuai 4 
60% isi sesuai 3 
40% isi sesuai 2 
20% isi sesuai 1 
2 Pilihan kata 100% pilihan kata tepat 5 
80%  pilihan kata tepat 4 
60%  pilihan kata tepat 3 
40%  pilihan kata tepat 2 
20%  pilihan kata tepat 1 
3 Penulisan kosakata 100% penulisan kosa kata tepat 5 
80% penulisan kosakata tepat 4 
60% penulisan kosakata tepat 3 
40% penulisan kosakata tepat 2 
20% penulisan kosakata tepat 1 
4 Ketepatan tata bahasa 100% penggunaan tata bahasa  tepat 5 
80%  penggunaan tata bahasa  tepat 4 
60%  penggunaan tata bahasa  tepat 3 
40%  penggunaan tata bahasa  tepat 2 
20%  penggunaan tata bahasa  tepat 1 
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j. Pedoman Penskoran: 
 
    
              
            
      
 
k. Konversi Kompetensi Pengetahuan, Keterampilan dan Sikap 
 
Predikat 
Nilai Kompetensi 
Pengetahuan Keterampilan Sikap 
A 4 4 
SB 
A- 3.66 3.66 
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B+ 3.33 3.33 
B B 3 3 
B- 2.66 2.66 
C+ 2.33 2.33 
C C 2 2 
C- 1.66 1.66 
D+ 1.33 1.33 
K 
D- 1 1 
 
 
 
        Surakarta,    Juli 2018 
Mengetahui       
Kepala MTsN Surakarta II            Guru Mata Pelajaran 
 
 
 
 
 
Bukori, S.Pd, M.PdI                                                             Royani, S.Pd 
NIP 197112141997031001                                                  NIP 196903091994032007 
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